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2.7. INCLUSIVE EDUCATION IN PORTUGAL
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Legislation: The Portuguese Constitution and the right to school/inclusi”

education

In Portugal the education is organized according to the democratic pri
ciples established by the Constitution of the Republic (1976), in partic
lar .the freedom to teach and learn (Art. no. 48). The Basic Law of EQ"
catuon (1986) was derived from these principles in order to define €

cational objectives, structures and models. -
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{)Iem.emmg and evaluating national policies related to the educauolils r)e

S:I:n'ss“;i]:[MmiS”Y of Education (Ministério da Educag@o - ¥=" e
i wal Or pre-school, basic, secondary and out-of_-sChO i
8 also responsible for the articulation of educational polic

o T A iR
TS,
U niversity of Evora, CHRC, Portugal

12 : g
Umv(-rsny of Evora, CHRC

" , Portugal,

hliv(-rsily of Evora, (] IRC, P

g oive ortugal,
I.Slt-h;un;lr(‘ln. CHRC :




ADDITIONAL SUPPORT AND MEDIATE
¥ LEARNIN(,'

udies carried out, in the 2017/2018 academic year, o
ly 1% of students with sp.(-:cial CdEl(jallOIla] gecd}s{m Portugal attendeq
al education institutions (DGEEC, 2018), which proves.the Stron

implcmcnlalion of the inclusivc.‘ model. On .lhe other hand, it is also ey,
<ential that students participate in Lbe edt.lcauongl process and, aboye 5|
that they progress in lcarn-ing and in thelr.own life Paths. Inclu:.;ivc edy.
cation goes beyond accepting the person with a physu:a! Or cognitive lim.
itation. Talking about inclusive cducau’on means talking about equity,
about social justice. Experiencing inc1u510r} at school, respecting persop.
al, cultural, linguistic and religious diversmes., empowers children ang
young people to build a just and balanced society.

" Much more than an inclusive school, we want an inclusive society. The
inclusive principles that guide education do not end when the student
completes compulsory education. We want this conception to go beyond ‘
the walls of schools. Equity and equality of opportunity can no longer be .
a utopia. They must be a guide for policies and practices in which every-
one is called to contribute actively to the fight against exclusion.

But the two biggest challenges to inclusion policies in Portugal are !
probably: 1) to understand thoroughly the concept of inclusion. In !
Portugal, inclusion targets ‘children with SEN’, but there are other
groups of people who need to be included, namely members of minor-
ity cultural groups, members of non-normative sexual groups, psych-
atric patients and people with substance dependence: The concept of
inclusion adopted by the community through the UN does not only
cover people with special educational needs, but all groups marginal-
ized for religious, racial or economic reasons, as well as sick people of
members of minority groups of any kind. And 2) to extend the com
cept gf inclusion beyond the school: young adults need supportto live
In society, L.e., clear support policies for housing, professional training,
working, loving and living are urgently needed. Finally, people with

disabiliti'es will need support in the elderly years. Policies in this fiel
are to this day still lacking.

According to st
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