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Abstract 
Several studies support the effectiveness of body-oriented interventions in the educational context, 

showing positive effects on children’s social-emotional competence, such as self-regulation and 

social competence. Despite the increase of scientific evidence, there is a lack of systematization, 

specifically regarding preschool years. This chapter summarizes a systematic review protocol that 

aims to systematize the scientific evidence regarding the effectiveness of body-oriented 

interventions on preschoolers’ social-emotional competence. The review structure follows PRISMA 

guidelines. The selection criteria were: papers written in English, French and Portuguese, published 

after the year 2000; participants’ age between 3 and 7 years old; intervention programs focused on 
body-oriented approaches (e.g., play, relaxation) in at least one experimental group; to analyze the 

effects of interventions on children’s social-emotional competence (e.g., self-awareness, social 

awareness, self-management, relationship skills, responsible decision-making); to evaluate a control 

or a comparison group. Only RCTs and quasi-RCTs studies carried out in the preschool setting will be 

included. Systematic review registration: PROSPERO CRD42020172248. 

Key words 
Play; relaxation; social-emotional development; preschool education. 

 

Resumo 
São já diversos os estudos que sustentam a eficácia das intervenções de mediação corporal em 

contexto educativo, demonstrando efeitos positivos nas competências sócio-emocionais das 

crianças, como por exemplo na autorregulação e na competência social. Apesar das crescentes 

evidências científicas, é clara uma falta de sistematização, sobretudo no que respeita ao período pré-

escolar. O presente capítulo apresenta o protocolo de uma revisão sistemática que tem como objetivo 

sistematizar as evidências científicas dos efeitos das intervenções de mediação corporal na promoção 

das competências sócio-emocionais de crianças em idade pré-escolar. A estrutura da revisão segue o 

modelo PRISMA. Os critérios de seleção são: artigos publicados em inglês, francês e português, após 

o ano 2000; participantes com idades entre os 3 e os 7 anos; programas de intervenção centrados em 

abordagens de mediação corporal (e.g., jogo, relaxação) em pelo menos um grupo experimental; 

integrar a análise dos efeitos da intervenção nas competências sócio-emocionais das crianças (e.g., 

autoconsciência, consciência social, autocontrolo, competências relacionais, tomada de decisão 

responsável); avaliar um grupo de controlo ou de comparação. Só serão incluídos estudos 

experimentais RCTs ou quase-RCTs, que tenham sido desenvolvidos em contexto escolar. Registo da 

revisão: PROSPERO CRD42020172248. 

Palavras chave 
Jogo; relaxação; desenvolvimento sócio-emocional; educação pré-escolar. 

 

INTRODUCTION 
It is in preschool context that children refine their social-emotional competence. Such development 

is influenced by children’s positive social interactions that allow them to understand, express and 

regulate their emotions (1). Besides, certain environments (e.g., rich in free play) can also act as 

facilitators of children’s social-emotional development (2,3).  In the last decades, several intervention 

programs have been implemented in educational contexts to promote children’s social-emotional 

competence, involving different approaches, such as body-oriented interventions (4,5). Despite the 

increase of scientific evidence regarding the effects of body-oriented interventions on children’s 
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social-emotional competence, there is a lack of systematization of the evidence regarding preschool 

years. 

Thus, a systematic review will be developed with the aim of synthesizing the scientific evidence about 

the effects of body-oriented interventions on preschoolers’ social-emotional competence, whose 

protocol will be presented in this paper.  

 
METHOD 
This protocol is conducted in accordance with PRISMA statement (6) and is registered in PROSPERO, 

the International Prospective Register of Systematic Reviews, on July 17th, 2020 

(CRD42020172248).  
Eligibility criteria 
Studies will be selected if they are conducted as a randomized controlled trial (RCT) or quasi-RCT, 

written in French, English, or Portuguese, and published between January 2000 and October 2020. 

The studies’ participants have to attend preschool education, be between 3 and 7 years old and have 

typical development. The studies have to be focused on body-oriented interventions (e.g., play, 

relaxation) in at least one experimental group, to be delivered by humans (not computers) and 

implemented at school (not at home). The effects of the interventions have to be focused on 

participants’ social-emotional competence.  

Search Strategy 
Search the following databases: Pubmed, Scopus, PsycInfo, ERIC, Web of Science, Portal Regional da 
BVS e CINAHL. Search terms include three components: body-oriented interventions (e.g., 

“psychomotor intervention”, “dance and movement therapy”, “relaxation”); social-emotional 

competence (e.g., “social-emotional”, “social”, “emotional”); and preschool age (e.g., “preschool”, 
“kindergarten”, “nursery”).  
Study Selection 
The study selection process follows the plan of PRISMA (6). First, two reviewers independently read 

all abstracts and classify them as excluded or potentially included. Second, the reviewers read the full 

texts of the potentially included studies and apply the inclusion criteria. A third reviewer is consulted 

when there is a disagreement between the two reviewers.  

Data Extraction 
The extracted data include authors, year of publication, study type and design, subjects, intervention 

used, outcomes measures and key outcomes results. A third reviewer is consulted if there is a 

disagreement between the two reviewers.  

Methodological Quality 
Two independents’ reviewers apply the Physiotherapy Evidence Database – PEDro scale (7), which 

considers the following criteria: specified eligibility criteria, random allocation, concealed allocation, 

baseline comparability, blinding of subjects, blinding of therapists, blinding of assessors, adequate 

follow-up, intention-to-treat analysis, between-group statistical comparisons, and point estimates 

and variability. A PEDro sum score ranging from 1 to 10 is obtained for each included study, with 

higher scores indicating better methodological quality.  

 

RESULTS 
Data Synthesis 
The strength of the scientific evidence is measured through the Best Evidence Synthesis – BES (8) by 

two reviewers. The following criteria are used to grade the strength of the evidence: strong evidence, 

obtained in case of multiple high-quality RCTs; moderate evidence, obtained in case of high-quality 

RCTs and one or more low-quality RCT; limited evidence, obtained in case of one high-quality or 

multiple low-quality RCTs; and no evidence, obtained in case of one low-quality RCT or contradictory 

outcomes (9). 

 

CONCLUSION 
A growing body of evidence supports the effectiveness of body-oriented interventions in the 

educational context, showing positive influences on social-emotional competence (2), such as self-

regulation (10), and social competence (11). We hope this review contributes to informing 

researchers, teachers, and other professionals about the importance of implementing body-oriented 

interventions in the school context. 
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