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ABSTRACT

Play is an important platform for social learning experiences where
children can master their social, emotional, communication and motor
abilities. Play behaviors occur in many forms (e. g., pretend, exercise,
rough-and-tumble play) and patterns (e. g., social, parallel, solitary
play) that vary according to the characteristics of the setting, the fami-
liarity with peers, and the characteristics of the child. Research has
shown that due to the impairments in hearing and communication,
children with a hearing loss (HL) present different behavior patterns
at the playground when compared to normally hearing peers (NHP).
This paper aims to portrait the current knowledge about playground
behaviors of children with HL, presenting some suggestions for future

research.
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INTRODUCTION

: ation i rimary areas affe : .
Communication '¢ o ;}})e Ii)ck 1980 th in1 k cted in Chlldren .
L] Morse, Ardizzoni, MacDonalds & Fasict , however socia] gy, ith

fnctoing i also a crtical domaln?, which afects hldren o
peer play interactions . ' et .
Play has a central rol.e in children’s development as it Provig
safety zone in which children feel fre'e to create, repeat ang o Ts a
different situations, therefore discovering and practicing thej, e Ote
tences3. Play is also a privileged way of communicating, espe Ciaﬂ“ e
the early years?. However, giving the large amount of audj . Y in
kinetic stimulation during peer play, as well as the velocity of inteand
tions and of rules changes® engaging in peer play might be 5 Seriroa&
challenge for a child with HL. Although play interactions of Childr:S
with HL are important to understand their social and emotiong] dev£
lopment, research on the topic has been lacking over the years. Mot
papers on this subject already date from more than 20 years agol6s
and although most findings still reflect the current behaviors thy
these children have, they are not up-to-date with the evolution iy
technology, especially in what concerns the evolution of hearing aids
and cochlear implants. Therefore, the aim of this study is to report the
state of the art about the playground behaviors of children with HL,

LANGUAGE, COMMUNICATION AND PLAY

More than 90 percent of children whit HL are born to hearing
families, which means that for the most part of this group there is a
mismatch between the communication used by the child, the parents
and siblings, which is reported to affect the development of language
and the ability to communicate. Communication is a broad concept
it involves the ability to portrait and understand intentions/ideas
using various forms (e. g., facial expressions, tone of voice), and not
only language itself. The communication impairments that children
with HL have, causes them also to be less effective on expressing thelr
feelings, needs, thoughts, problems and desires to others, and als (f
understanding what others want to portray!0. Not being able to u!
derstand and be understood increases the frustration with the ?001%
world, interfering with their emotional and behavioral regulation”’
and affecting how children are perceived and treated by others:
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|anguoge emerges early in life, becomes more complex through
s and it influenced by the child's experiences with his/her
Wwﬂ“ and muhr_lesﬁ. Verbal interactions are crucial to maintain con-
Pa,ghﬂf‘s' argue ideas and rules, exchange information and therefore
" ¢ stability, longevity and complexity in the interaction between
6. Due to their HL, young children face difficulties in language,
ause their exchange from the symbols and routines to the associa.
verbal clues is much harder. These difficulties hinder their ability
initiate social interactions” as to sustain certain types of plays.

PLAYGROUND BEHAVIORS
eraction with peers

Hearing and communicating are very important within play acti-
vities, therefore children with HL might have fewer opportunities for
playMorse Ardizzoni, MacDonalds & Pasick, 1980 it in 1 especially because they
might face more difficulties in establishing interactions with peers,
particularly in large social settingsl. Research shows that children
with HL establish fewer and shorter social interactions than normally
hearing children'?, and interact mainly with children with the same
hearing status$, developing social networks that are much fragile than
their P13,

Nowadays, most children with HL are integrated in mainstream
schools, which means that they can encounter children with or wit-
hout HL. When initiating interactions with peers independently of
the context, children with HL prefer peers with the same hearing sta-
tus, and children with normal hearing (NH) do that as well’14. This
has been connected to the shared communication mode, which means
that when two children with HL initiate and maintain interactions
they use similar methods, usually nonverbal. When a child with HL
fries to initiate interaction with a hearing child, most of the times this

attempt is simply ignored, and initiation from HP to a peer with HL s
mostly non-existent!1416. Therefore children with HL are often exclu-
ded from the peer group, especially if the group consists of children
with a different hearing status, being ignored and less invited to
play11415, Because their social initiations with HP are less successful,
children with HL spend more time alone at the playground than their
HP15, avoiding group interactions, and preferring peripheral areas of
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1d to avoid peers!, which causes them to not take ad

B oo o pygmnd. e o
vior that children with HI. show at the piaygrouncd 15 reticent behy,,
. e, they hover around, observing other.s but not joining thep,
ilt.ic:lt behavior has been related in previous studies!” with childree;
with normal hearing (NH) toa lack qf emotion understar}ding’ and
emotion dysregulation. Children with HL seem to bg interesteq ;,
interacting with the peers but are mostly fearful 'of (.iomg 50 t0 avoig
conflicts and rejection, caused by the constant rejection that they fa, )
by their NH peers!8. . . . .

There are different strategies to interact with peers (e. g, joining an
ongoing activity, requesting to join verbally, disruptively 'intfuding
the activity, hovering)!? and the most successful manner to enter i 3
group activity for a young child, is to join the others in the Ongoing
activity!4. However, this strategy is less frequently used by children
with HL, compared to children with NH. Instead children with H],
tend follow two different behaviors: hovering, i. e., standing close to
the group waiting for an invitation, or entering in a disruptive way, for
example stealing a toy!2. The tendency to use these strategies seems to
be related to a preference for strategies in which they do not need to rely
on verbalization?14.

i()r’

Forms of Play

In what concerns to the play forms, research has mainly focused
two types of play: pretend and constructive play. Pretend play evol-
ves in complexity throughout child development, starting with the
child acting upon herself, evolving into make-believe with objects, and
then others and is highly dependent on language?. Less demanding
In terms of the use of verbal clues and exchanges between peer>
constructive play relates to the exploration of objects in order to buil
something, alone or in a groupl’. In the early stages of life, children
with HL. engage equally in pretend play when compared to their B
?asnon thli stage pretend play is less complex and less dependent Oir}
v guage®. However, throughout development, as pretend play e

§ more frequent and complex language abilities, children Wit

sa : )
e stages as children with NH, which indicates that the Progres

308



t a slower pace, as thej :
st happens a . eir language skills al 6
5102 Jp ort this lanWIEdg-e Some comparisons havegbeen dor?esgsdi(c)le;
WS sup of children with HL, showing that children with better

the 8°"! tion skills tend to engage i
o nnunica io §age more in pretend play, than those
o show poorer performances, because their abilities to convert sym-

. 10as into language / verbal clues is st 6
ols/1deas into lang . : ronger® and also because of
qui + word production skills, which have been reported to be largely

related to pretend play?2.

(ONCLUSION

It is through play that children practice their developmental skills,
and primarily communicate with each other. Hearing and communi-
cating are very important when interacting with peers, and for that
reason children with HL face more difficulties in establishing and
maintain playful interactions with peers, particularly in large settings.
Children with HL play more frequently with same hearing status’ peers.
When joining HP, they are often ignored and less invited to play,
which makes them more fearful to interact. Only few studies have
examined play behaviors of children with HL, showing that throug-
hout development, as pretend play requires more frequgnt and.com-
plex language abilities, children with HL start to f.all behind their HP,
preferring to engage in constructive play. New insights about how the
involvement in specific types of play is influenced by deafness are
crucial for the inclusive education practices and therefore should be

the focus of future research.
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