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RESUMO

O objectivo desta dissertacdo € analisar e alcathgrminadas conclusdes
acerca do Inglés falado em Portugal e como a Ligrauguesa pode influenciar este
altimo ou ndo. Os dados serdo recolhidos atravgsesdguisa tedrica e investigacdo de
campo baseados em abordagens quantitativas eatjualt (questionario e entrevista)
aplicados a alunos universitarios de varias licgncas na Universidade de Evora. O
principal objectivo é compreender as atitudes gseestudantes portugueses tém
relativamente ao Inglés que utilizam, o nivel defipiéncia que gostariam de atingir e
como véem estes estudantes uma possivel infludadigngua Portuguesa, assim como
0 aparecimento de uma variante inglesa com carsiitas do Portugué#@rtuguese
English.

Palavras-chave.variante, padradingua franca world Englishesidentidade.



Portuguese English: Is It Possible? Analyzing the Emergence of an

English Variety in Portugal

ABSTRACT

The purpose of this dissertation is to analyse dmagv some conclusions about
the English used in Portugal and how the Portuglaasgiage can influence it. Data are
collected through theoretical research and fieldwdased on quantitative and
qualitative approaches (questionnaire and interyvigsed with university students from
various degree courses at the University of Ev@fee main aim of this study is to
understand the attitudes Portuguese students loswards the English they use, the
English proficiency they would like to acquire ahdw these students feel about the
possible influence of the Portuguese language @n Ehglish they use and the

emergence of an English variety with Portuguestufea Portuguese Engligh

Key words: variety, standardingua franca world Englishes, identity.
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Introduction

Throughout the years, the importance and theabtie English language have
been in constant change. Starting as a languagenof significance before the years of
the nautical expansion of the"™ 8entury, when compared to other languages, such as
French, which had a role of prestige in terms ohownication, the position of English
has shifted and it has become the language oflthmlgera. Essentially, it has become
one of the main symbols of globalisation mainly dese it is the most globalised

language to date.

A range of historical, social and political factgvie given English the status of
universal language. But this shift of position aignificance has not come without
linguistic and social consequences. Due to theresipa of English and the increase in
its importance as a means of communication all tdvemworld, a separation has grown
between the English spoken as a native languageEagiish as dingua franca
English has now a universal character, growing @srd language, in terms of global,
day-to-day communication. In non-native countriesglish is exposed to the linguistic
influences of their native languages. As a sodiahd element that it is, the English
language cannot help but change when facing thesal &ind linguistic forces. English
now faces a triple strain: in terms of its impodamas a native language, in terms of the
growth and continuing claim for a World Englishdan terms of its representation and

meaning as a foreign language in so many countries.

With the conclusion of my degree in Languages,raitees and Cultures in the
area of English and Portuguese Studies, | camenderatand such importance of the
English language in the world. The first year & Master’'s Degree in English Applied
Linguistics gave me the certainty that English hase beyond the definition of a
universal language and has become the strongeshasdpowerful linguistic tool that
one can have. Once a language that needed to hterethso one could have an
advantage in the world of business and politicsgliEh is nowadays a mandatory
instrument to everyone when we refer to generallasic communication. No one can
say that he/she is ready to face the world if thgli&h language has not been learned as
one of the basic foundations of knowledge. Alonghwhe certainty of the power of

English, | also gained awareness of the multiplioit roles this language assumes and



the difficulty in categorising the different typeSEnglish used, and the various types of
English speakers.

Many have been the categorisations given to theksgpe who do not have
English as a native language nor a political otonisal background binding them to the
English language. Non-native speakers and foreigealers are two of those
definitions. Kachru’s (1986) tripartite division tfe English speakers concerning their
domains of use puts them into the following categgorinner Circle, Outer Circle and
Expanding Circle. Having learned English as a fgrelanguage, therefore, being a
speaker who belongs to Kachru's Expanding Circlestarted wondering about the
features of the English that is used by the Podagupeople. Since it is an Expanding
Circle country, one cannot expect most of the agtgipopulation, to achieve a level of
proficiency that is equal or similar to that of kumer Circle speaker. The awareness of
this fact made me wonder which are the most distsiged features of the English
produced by young adults and whether there istanpatoncerning these features. If so,
| also wondered if such pattern could be regardechiatakes or distinctive and regular
characteristics of the English used in Portugalcdnclusion, this argument inevitably

led me to this study.

The purpose of this dissertation is to try to arat certain conclusions about the
English that is used in Portugal and to what extiwet Portuguese language can
influence English. Through theoretical research #ldwork based on a questionnaire
and interview to target subjects (university studpthe main goals of this dissertation
are briefly as follows: 1) to identify and analyBertuguese students’ attitudes towards
the English they use as opposed to the Englishqgmeaty they would like to achieve;
and 2) to perceive how these students feel abpoasaible influence of the Portuguese
language in the English they use and the emergehee “Portuguese English”. In
addition, this dissertation will attempt to idegtéind explain the most common non-
standard features of the English used by the stshpew perceive if there is a regular
pattern in the occurrence of such features in tmains of lexicon and syntax that

might be considered regular features of the Engliken by the Portuguese.

The dissertation is divided into six chapters: Gbaf refers to the status of the

English language in the world and in Portugal alhadas to the historical and social
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development of English. Chapter 2 presents a thiealdasis that explains the standard
and non-standard varieties that constitute Engldtapter 3 points out the influence of
the Portuguese language in the English used iru@altreferring to the most common
deviations that are made by its users. The maitsgmssearch questions, methodology
and the subjects are described in Chapter 4. Gh&pgisovides the analysis of the data
collected and Chapter 6 displays the conclusionsiraplications that were drawn from

the study.

Since the beginning of the second half of thé" 2@ntury, the world has
undergone many social, economic and political cean@urs is also an era in which
cultural and linguistic mores have been transfornopéning minds to the awareness of
the importance of languages. Many are the endaddargguages that may become
extinct and many more are the ones which have redffeignificant changes. English is
certainly one of them. Facing such threats of extim and mutation, one needs to
understand why languages are changing. In the seayein the case of the English
language, it is imperative to investigate if thedifications emerging in the English
spoken in non-native countries may further its fin@agtation or instead, contribute to

the appearance of new local “Englishes” that shbeldtudied and possibly preserved.



Chapter 1 — The status of the English language

For many vyears English has been the chosen language global
communication. It is the most used language reggrdrucial areas of international
society such as culture and heritage, economidsicsand many other world affairs. It
is the symbol of the global era in a world wherebgllization has demanded the need
for instant communication. When a language hasiay of being learned and spoken
by any group of inhabitants of the world, regardle$ their social status, economic
conditions, politics, religion or cultures and a@nce it is being learned more and
more at an early age), it is fair to say that Esigls the ultimate globalized language.
English is no longer just a language, it is alsoralispensible tool for an individual to

function as a social being.

This status of “world language” has not appeang@drident and has a social,
historical and political background. In additiomdlish is seen differently throughout
the world, as it is acquired differently, playintyetse roles, depending on the country
and on the significance of its use.

1.1 — The Status of English in the world

The world has become a demanding place for itabitdnts. Social and
economic development, along with urban revoluticaveh been forcing people to
become more socially aware, more professionallypziant and more skilled when in
communicating with others. The latter aspect iseerely important because social and
professional aspects depend on it. The developofetfite world’s societies has led to
the widespread and internationalization of Engligh, aspect that has made this
language a mandatory asset. English has becomlartheage to be learned. It is the
symbol of international communication; it is thenmher one language to be used in
international relations. Obviously, these factsehawot happened randomly. According
to Crystal (2004),

“A language does not achieve a genuinely globalstantil it develops a
special role that is recognised in every countryisTrole will be most obvious in

countries where large numbers of the people spgeeka first language (...). However,



no language has ever been spoken by a mother-tangjeeity in more than a dozen
or so countries, so mother-tongue use by itselfiofagive a language a global status.
To achieve such a status, a language has to be tgkby other countries around the
world. They must decide to give it a special plagéhin their communities, even

though they may have few (or no) mother-tongue legrsd’ (7)

The global spread of English is a privilege for aming generations who will be
born in a society where English is an obligatorgl tand not just an extra asset at the
range of only a few, but providing equal capaciaed opportunities to all. Despite this
fact, the status of English as a world phenomesaa process that has been enduring

for a few centuries and which was particularly ateated in the mid-20century:

“The emergence of English as a genuine world laggua the earliest (...)
[trend] which achieved especial prominence durhmgy1990’s. The word ‘genuine’ is
crucial. The possibility that English might evolaeglobal role had been recognised as
early as the eighteenth century. In 1780 the futu® president John Adams said:
‘English is to be in the next succeeding centunese generally the language of the

world than Latin was in the past or French is i phhesent age’.” (Crystal, 2004: 6)

The status achieved by English may or may nothHasged in the future, since
the history of languages, and especially the cédeatin, shows that nothing can be
taken for granted. It is a status that dependfiemégemony over certain areas, such as
culture, politics, economics and technology. Desyitis, the status of English as a
global language may be assured as long as the powlee former areas stays with the
nations where English has an extremely relevam, rpart from being or not native-

speaker countries of the English language (Cry2€dl4: 22-23).

1.1.1 — A brief account of the origins of English

The historical background of the English languags its source on the settling
of three main Germanic groups in Britain: tAagles the Saxonsand theJutes
Afterwards, they became known as the Anglo-Saxonksthaeir languageinglo Saxon
or Old English is on the basis of Modern English (McArthur, 2023-26).

The language of these settlers was constitutedelgral dialects which may
have appeared due to the presence of variationenm@nic varieties in the mainland

and due also to the various aspects that distihgdishe several communities which
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were born with the Germanic settling in differeebgraphic areas of Britain. Latin also
had a great influence on English, especially a@éristianity was introduced into
Britain and kept influencing it until the post-Réssance Period, contributing with
many borrowings such ahoo] masterandaltar and suffixes and prefixes such as
inter- and suffixes such ady. English also fell under the influence of Old Norsa
language variety spoken by Vikings who were batbarvaders from Denmark and
Norway — also a Germanic variety which influencég tpronunciation of certain
consonants such &ss and g's and offered various loanwords such as pronourms (e.
theyandthen) and place names (Melchers & Shaw, 2003: 1-4).

By the beginning of the eleventh century, aftevstimg the Norman invasions
and the strong linguistic influence of French ahd prohibition of its use that came
along with these conquerors, English was re-estaddi and declared the official
language of the law courts. Despite this, Frengbt kefluencing English with many
borrowings being the chosen variety for distingatsimatters such as business and law,

and used in all areas that were considered sopétisti such as cuisimadfashion:

“It is interesting that French words were introddide denote the meat from
certain animals, whereas the names of the animadireed Englishpork from pigs,
veal from calves muttonfrom sheepyenisonfrom deer. This is generally explained
by the fact that French cooking was seen as super(idlelchers & Shaw, 2003:1-4).

Throughout the years, the French influence became timited to only some
areas, and although other languages ultimatelysbate influence on English, such as
Spanish, Italian and Portuguese, it kept thriviaga official language and entered into
the period callediddle English(MacArthur, 2003:29).

By 1500 it was established as the “language of pbweBritain (Melchers &
Shaw, 2003: 1-6). By then, English had already efhia great deal of prestige and with
the widespread of Gutenberg’s mechanical printysgesn, the needed foundations for a
Standard English to start were laid. This Standavdld be based on London’s dialect,
since it was widely used by the emerging middles<laf this city. However, it was only
in the eighteenth century that English writing apelling were formally codified and in

terms of standard pronunciation, it would only agopa codified form around 1850.



NonethelessMiddle Englishwas now changing and entering a new ph&saly
Modern EnglishMelchers & Shaw, 2003: 3-6).

This period presented many similarities kdodern English Some of the
differences were with verbs, with the third pergmadling in_eth (e.g.lovedeth, telleth
in terms of syntax, negation could be formed withwithout do; concerning lexicon —
an area of many changes during this period dueet@xpansion of colonialism, because
speakers were in contact with new linguistic resdit- new words that are common
today were introduced such as ‘horrid’, ‘modestast’, ‘critical’ and ‘communicate’,
and words from romance languages were also intemtluc an influence of the
Renaissance — such as ‘armada’, ‘cavalier’ andegade’ among many otheiSarly
Modern Englishbrought the language closer to what speakers kasiModern English
and the differences between the two are essentdithgyncratic (Fennell, 2001:135-
167).

In the eighteenth century the linguistic periodMddern Englishbegan. The
socio-political changes that occurred since therewea much greater number than the
linguistic changes that had taken place in Englisfore. These were mainly
regularization changes and mostly in terms of lexicThis was due to the scientific and
technological vocabulary that was introduced: ‘ingt’, ‘gigabyte’, ‘wireless’ and
‘cybernetic’ are just a few examples of the manydsothat were introduced. Several
nouns and adjectives deriving from phrasal verbew@med: ‘black-out’, ‘brown-out’
and ‘knock-out’, as well as nouns deriving frombadfion: ‘un-freedom’, ‘franchisee’,
‘burglarise’ and ‘hospitalise’ to name just a fevodern Englishis also characterised
by the increasing use of acronyms, especially enrthlitary and governmental fields:
‘NATO’, ‘UNICEF’, ‘UNESCOQO’, among others (Fennel001:168-177).

1.1.2 — The expansion of English

Today, it is estimated that there are more thanballien speakers of English in
the world. This number can be divided and analyatmithree parts: an estimate of 400
million people have learned English as their fiastguage; about 400 million speak it as
a second language; and it is estimated that owerdiion people are learning English
as a foreign language, being reasonable to estithatebout 600 million of them have
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acquired a considerable proficiency level in oitdelbe able to communicate with others
(Crystal, 2004: 8-9). The rise and massive expansfcEnglish as a standard language
happened because it was needed. According to GJ1885):

“A standard language comes into being when so@alditions make one
necessary. The need to communicate, especiallyitmgy over a large area, leads to
the predominance of one particular variety, the ofevhich is prestigious for an

individual, while disregard of it can lead to sdadanctions.” (9)

By the beginning of the sixteenth century thesedd@mns were reunited in
Britain. In fact, the predominance of using a dertariety in some specific areas, such
as administration, education and business, hastéreedormation of a standard. The
standard-to-be was London-based and it began lsied)in a continuing larger scale in
social, economic and political matters. Togethehwhe need for a homogenous means
of communication which could be used, geographicajpeaking, more widely, it
became the norm to be followed. Two aspects arevssl to have helped its spread.
One was a social aspect: it represented the vasitken by London’s middle-class
which was successfully thriving; the other, an &rad one: it is believed that the
University of Cambridge had a significant influerae helping broadening the recently
formed Standard English (Melchers & Shaw, 2003:5).

The worldwide expansion of English began in theesésenth century with the
British colonization, and particularly, with thelonization of North America, by the
Pilgrims. It led to enormous immigration movememsich facilitated the spread of
Standard English, since it was the language ofctienizers. By the mid-seventeenth
century, New England already had 25,000 speakeEnglish. Nowadays, there are 20
million people in Canada and 240 million in the US#o speak English as first
language (Melchers & Shaw, 2003: 6).

One can see that English always had, from its,stagtobal nature. Its basis lay

on a group of several languages and, accordingatwAvthur (2003),

“(...) it is an inherent feature of the English dalmge since the early

seventeenth century that it has been spoken ingeraf widely separated places and



therefore in contact with a large number of othemguages in a varied range of

environments’ (33)

By the end of the eighteenth century, English hiaglady spread to Australia
and New Zealand, countries that nowadays have dSemillion speakers and 3.5
million speakers of English as a native languagspectively. English has spread also
as a native (to at least a part of the populatiwrgn official language to countries such
as South Africa, a number of Caribbean islandstaradher islands such as the Falkland

Islands and Tristan da Cunha.

In some countries that have a historical backgrowitld the British Empire or
those which have had merchant ties to Britain dutive Nautical Expansions, such as
India, Nigeria, Ghana and Sierra Leone, Englisspisken as a second language and is

mostly used in matters of education, business amdrgment.

As a consequence of this worldwide expansion ofliEimgand the hegemony
exercised by the countries that represent the Stdndarieties (England, United States,
Australia and Canada) in terms of history, cultypegss, technology, politics and
economics, millions of people around the globe hkeaned English as a foreign
language and are now foreign speakers of English.Melchers & Shaw (2003)

mention:

“(...) the special position of English in a worldwigeerspective should be
related to political/economic power and historicaincidence. In other words: the fact
that English is now an influential world languagenbt really due to its superiority as

a language, but is a result of the activities ®fjpeakers over the centuries.” (9)

For some linguists such as Crystal (2004), theaination of English has meant
a revolution on languages, which is leading us tmwnter a new linguistic era. In the
history of the English language, there were twaniledf moments for its revolution and
later expansion: the socio-political and econonhianges that led to the transformation
of Old English to Middle English, which was sigodntly different in terms of
grammar, and vocabulary; and the modification ofldie English into Early Modern
English, introducing great changes into grammar apédlling, mainly due to the

influence of the Renaissance period, which intredua more classical vocabulary.
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Although, as Crystal remarks, language revolutiares not very common, these two
were the ones that initiated the expansion proocédsnglish, and since then, other

revolutions have not occurred,

“Since Shakespeare, the language has developedilgtdaut its character
has not been radically altered — as is evidencedhbyfact that we can go to a
Shakespeare play and understand most of what vaueter. It is ‘patently’ the same

language (...)."(3)

Nonetheless, the 1990’s decade considerably inededise globalization of

English which caused a linguistic revolution:

“The year 2000 marked the end of a decade of Istguievolution. (...) Once
we stand back and reflect on the dramatic linguisiianges which took place during
the 1990’s, the case that we are living at the rbegg of a new linguistic era is, |

believe, unassailable.” (Crystal, 2004: 1)

The globalization of English has triggered a pheeoom of multilingualism and
multiculturalism which led English to take on tlater of a world language. Moreover, it

has also led linguists to regard English speakeosdifferent categories.

1.1.3 - Categories of English speakers: ENL, ESL, EFL rovel, Outer and

Expanding Circle speakers

English has gained its status as a global langb&gause it meets a certain
number of criteria that allow it to be consideradsach. It is spoken by a wide number
of people as a mother-tongue in several highly-fapd countries and it has also
managed to be implemented all around the world amyrcountries, where it is not the
first language, but an official language, havingetevant role as the language of
business and commerce, politics and administra#omhird aspect that has allowed
English to conquer its reputation as a global lagguis the fact that it has reached a
special status in countries where it is not a fosta second language, but a foreign
language, or to be exact, the main foreign langsagéen at these territories. (Crystal,
2004: 7). This multiplicity of categories of the d¢lish language has also led to the
creation of different kinds of speakers, which darerge according to criteria such as
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the country of origin, the acquired level of congrete or the domains of use of English

of each speaker.

For speakers to be categorised in terms of profigiethey must be divided into
the following types: native speakers, who have meduEnglish at an early age; and
non-native speakers, who have learned English tatea phase of their lives, being
divided into second language and foreign langugmgalsers. The categorisation by
levels of proficiency can be unfair, since bemagivemay not correspond to using it as
a first language through most of one’s life andhaligh being a foreign speaker is

usually a synonym of learning and of imperfect utsis, not always so.

This dissertation will adopt the criteria of thentlins of use of English, a theory
developed by Kachru (1992) which categorises spediased on the utility each gives
to English. This theory is built on a model form@dthree circles: theaner circle the
outer circleand theexpanding circle

First, theinner circleis composed of the countries where English is asethe
first language for all sorts of communication amnteraction and is the model to be
followed, such as in Britain, Ireland, the USA, @da, Australia and New Zealand
(Melchers & Shaw, 2003: 36-41).

Second, theouter circleincludes countries where English takes a leadabe, r
not on the private level of communication, but & ublic side: it is the required
language on matters such as business, administrditerature, education and politics,
which has caused variation concerning the Englistikan in these territories, given that
these areas of society correspond to differentstyffesubstrate of the populations. India
(where it considered to be an ‘associate’ offiaalguage), Nigeria (where English is an
official language) and Singapore (where it is see@an extremely important language in
terms of law, education and politics) are exampdésouter circle countries. The
territories belonging to theuter circle also have a historical, social and political
element attached to them in terms of English impletation and use. According to
Kachru, “these regions have gone through exteneéeidgs of colonization, essentially

by the users of the inner circle varieties. Thaydistic and cultural effects of such
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colonization are now a part of their histories, dhdse effects, both good and bad,
cannot be wished away.” (Bolton & Kachru, 2006:242)

Finally, theexpanding circleés composed by the countries where the English
language is taught as a foreign language at sclaodlsts use is mostly for international
communication needs (Melchers & Shaw, 2003:6-41h)es€& countries have not
necessarily been colonized by the countries initiner circle Portugal, Germany,
Brazil, Mexico, Sweden, Finland, China and Japam ssme of the countries that
represent this circle and may illustrate how fadst spread of English has been
occurring, since the possibility of the existenE¢heir own varieties of English such as
SwenglishChinese EnglistandJapanese Englishas been studied over the past years,
as is the purpose of this dissertation. Accordinlylodiano (2003),

“The entire enterprise of enforcing adherence touliure specific native-
speaker-based standard (...) is being undermineldebgmergence of language which,
as a result of discoursal nativization and fosailom, is altering the shape of English
as it is defined through use by non-native speaklérs line of reasoning effectively
challenges the hegemony of native-speakers norrdsstandard language culture
ideologies.” (2003: 40)

Modiano’s thought gives an idea of how fast-padeel global expansion of
English has been, since it already allows, nowadayshe possibility of new national
varieties to emerge, each representing their owntr@s. In Kachru’s words (1985):

“English is now the language of those who usehig; tisers give it a distinct
identity of their own in each region. As this tramging alchemy of English takes

effect, the language becomes less and less cupaeific.” (249)

One can conclude that variation in terms of apétaeshd of use was and is a
consequence of the global spread of English artdtiteaend of the confinement of the
English language to thmner circle territories has led this language to surpass old
traditions and restrictions embracing new possiedi The three-circle division has
certainly brought definition and categorization htthas also given unparalleled
multicultural and pluri-linguistic features to Emsfi, at a scale never seen before in any
other language, which has contributed to the noolel of English as an international

language.
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The fast development and the global spread of Bmgteaching and having an
important role in the ability of so many differekinds of speakers to communicate,
have led linguists to ponder about a new type djligh, an English with a worldwide

domain.

1.1.4- World English

According to Crystal (2004), a mixture of past gmésent has prepared the
ground for the global spread of English to beginhe Thistorical past defined English as
the language of those who hold multiple types afgo

“(...) there is nothing intrinsically wonderful aliothe English language that
it should have spread this way. Its pronunciatiesmot simpler than that of other
languages, its grammar is no simpler (...) andsitslling certainly isn’t simpler. A
language becomes a world language for one reaslgn-othe power of the people

who speak it.” (10).

Those kinds of power were: 1) political power, witie colonialist period of
Britain, 2) technological, with the Industrial Réwtion, and English being the language
used by its specialists, 3) economic power, throB8gitain and especially the US
hegemony over the world’s economy, the latter baigip in the 18 century; and 4)
cultural power, once again due to the worldwideamgion of the American culture,
through the development of new press techniques agencies such as Reuters, of free
press and an international press, most of whichtemriin English, and also through

music, entertainment, television, the cinema anetdi$ing (Crystal, 2004:10-13).

English is the first language with the possibildl achieving the feature of a
truly universal language. Other languages are thngzg the leading role of English as
the language of the world market, such as Chingpanish and Hindi-Urdu. But the
fact is that these languages do not come closéadoworld range that English has
reached. Also, there are many more speakers ofe€hinSpanish and Hindi-Urdu
learning English than English speakers learning forener, the advantage of this
residing also in the fact that many of these learage young people, which might

indicate a long-term prospect of use of English tfttem. Other characteristics place
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English at a more universal rank: it is the numtree language being used in terms of
international business, politics and technology,le$ure activities, in newspapers,
magazines and television, and in terms of cultgnéng the English language a great
head-start in assuring its role as a World languaden compared to Spanish, Hindi-
Urdu and Chinese (MacArthur, 2003:413-416).

Linguists such as McArthur believe that there Warld English, struggling for
its affirmation and that it can evolve to a newédd” of English: a World Standard
English, “(...) an evolving ‘super-standard’ tha increasingly comfortable with

territorial and linguistic diversity.” (2001:20)

This variety of English is apparently dominated the duality between
American Standard English (AmSE) and British Staddénglish (BrSE), with the
predominance of the American standard, althoughetiige the possibility of a future
insertion of other Standard varieties in World $tad English, due to the propelling
growth of Standard Englishes such as Canadian &tartehglish (CanSE), Australian
Standard English (AusSE), among others. World Stahé&nglish may become more
collaborative, more wide-ranging or diverse and engpen to other Standard varieties,
since, “(...) the recent development of several md@&onal lexicographical and
linguistic projects takes everything one stage hiemt emphasizing a spirit of
cooperation (...)” (McArthur, 2003:439-447).

The development of such Standard is to be expegtexh English is already
considered the world’'éngua franca Signs of the occurrence of a World Standard
English are emerging, with the recurring use of tWéorld English” expression in
dictionaries and grammars and in the global news$ media. But in order to be
considered prominent, it should have a coherenictstre and the definition of the
linguistic rules, especially at a spoken level, trus standard will not be easy to define
and to establish, due to the enormous quantityaakties (standard and non-standard)
of the English language, especially when concerfaéagures such as rhoticity, rhythm
and style (McArthur, 2003: 446-451).

According to McArthur (2003), the solution mighsige on the following:
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“(...) learners should start with a spoken targpet thas cognates in English
but does not place too great a burden on themrinst®f their own speech systems
and with a listening target that over time expdbkesn to as many varieties as possible
of spoken English, so that they will be more oslpsepared for the diversity of the
real world.” (McArthur, 2003: 450)

Whether this standard will be formed or not, ifragimentation of English into
several local Englishes occurs, representing echountry’s linguistic, cultural and
social characteristics, is a question to be ansiveyethe cultural, economic and socio-
political events of the future. Nonetheless, thensecio of a World Standard English is
possible, given that English is nowadays more widsled than any other language in

any other period of history.

1.2 — English in Portugal

In the nineteenth century, there were three langsiaghich were regarded as
mandatory for communication in Europe: French, Gernand English. French was
considered the language of culture, German theukagg of science and English gained
general importance through the growth of Britaimfglustrial hegemony and the
intensification of the US influence in technologgience and academia. During the
twentieth century, English surpassed the importasfc&erman and French as must-
have languages in Europe, mainly due to the outcoiibe two World Wars and the
spread of the massive influence of the US in chrehs of society: politics, education
and culture, to name only a few (Melchers & Sha@Q2 178-179).

Presently, and according to Melchers and Shaw (2003 is the situation in
Europe, regarding English: “Young people in Eur@sea whole are nhow more than
twice as likely to have English as French from itieelucation. (...) and market forces
are pushing the [European] Union (slowly) towardssiagle de facto working

language.” (181)

! Pilos, (2001) Foreign language teaching in schools in Europe (Statistics in Focus in KS NK 01 004 EN )
Brussels: EU (Eurostat)
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In Portugal, this transition did not occur as prdygs in many other European
countries; French remained the major foreign laggua be taught in schools (Mata &
Saldanha, 2001). This has created a difference aamap of linguistic knowledge
between the generations of then and the young geoes of today that are learning
languages. Because of this, the generations of/tatamore aware of the importance
of the role of English and here resides the reasgloy the subjects in the study (see

chapter 4) is constituted by university students.

Nowadays, in Portugat a country integrating the EFL group or Kachru’'s
Expanding Circle- English is a language of vital importafcas it is taught as the

primary foreign language in the Portuguese EducatiEnglish has now, a similar

importance to that of the majority of European does:

“The EU [European Union] issues education figuasX6 expanding circle
European countries which are members of the EYdr.candidates for that status
(Pilos 2001) and in all but two English is the msitdied foreign language. The two
are Hungary (...) and Romania (...).” (Melchers lg&a%, 2003: 180).

In the Portuguese territory, English has a sigaiit role in international affairs
and communications such as political foreign a$famand international business
transactions, and it is widely present in elemenfn{sopular culture such as music, films,
television shows, computer programmes and advagtisFilms and television are
particularly important ways of diffusion of the Histp language, since the great
majority of them are subtitled, exposing spectatarsnative English. (Melchers &
Shaw, 2003: 179 184).

The designated standard variety to be taught muBoaese schools is British
Standard English, although there is a significanposure to American Standard
English, through elements of popular culture anel tiedia. This contact with both
standard varieties creates certain confusion fadestts who are learning English and

the consequence is often a mixed use of both esiethis is why it is so crucial to

2 http://www.min-edu.pt/index.php?s=white&pid=248
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further develop the study of EFL varieties, whicitl e the subject matter of the next

chapter.
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Chapter 2- Varieties of English

By the beginning of the Yocentury, two main Standard varieties of the Eiglis
language were firmly established: AmMSE or GeneraleAcan (GA), and BrSE. In
England in the 20 century, the notion of Standard English was vérgtsand clear. It
was defined as the language of the upper cladsesefore, its grammar, vocabulary,
syntax and pronunciation were based on a solidrgtaf social rules that defined what
was correct and what was not for each distinctreas of Standard English linguistics.
According to the linguist Henry Sweet, as cite@idrlach (1991),

“Standard English (...) [was] a class dialect, mihva@n a local dialect. It is
the language of the educated all over Great BrifHire best speakers of English are

those whose pronunciation, and language genetadlgt betray their locality”. (36)

As time passed by, Standard rules have become flegiele, mainly because of
social transformation, such as the rise of immigmatregionalism and the influence of
AmSE on BrSE, especially concerning vocabulary. okding to Goérlach (1990), the
diffusion of Received Pronunciation (RP) by meamscammunication, particularly
television and more specifically by the BBC, alsmiributed to the spread of BrSE and
of other accents to all classes, which enhancedpeaness of the Standard. This has
permitted a gradual change in the attitude towawdsat was seen as errors
(Americanisms, dialecticisms and slang) to staimdpseen as accepted variations of the
English language. It does not seem possible anygeloto return to the “old” rules of
what was considered “correct” English, since atigisitowards more linguistic tolerance
are emerging across the English native countriéseapecially in the USA, where the
decline of the importance of social conventions #redreaching of the media to almost
every citizen have contributed to diminishing tiggdness of syntactic, vocabulary and

pronunciation structures.

2.1 — Definition of standard and non-standard vimse

A standard variety can have many purposes andhasa many definitions,
also. According to Gdrlach (1990),
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(...) the standard variety can have the followinmdtions: as a written
language; as a literary language (...); as the lagpgoé education and science (...); as
the language of law, parliament and ruler’s cour);(as a lingua franca (...); as the

national language (...); as the language of pred# reelevision, etc.(...)” (10-11).

A standard can be defined as the predominant yanstd by most individuals,

and its use is seen as prominent and notoriousordicgy to McArthur (2003),

“In everyday usage, the phrase Standard Englighkisn to be the variety most
widely accepted, understood, and perhaps valubdreitithin an English-speaking country
or throughout the entire English-speaking worlde Btandard variety is taken to be more
or less free of regional, class and other shibhseledlthough the issue of a ‘standard accent’
causes trouble and tension, and for many peopeoent is possible, a state of affairs that
indicates how much things changed in the cours¢hef2d" century. The standard is

sometimes presented as a ‘common core’.” (446)

Standard varieties are normally registered in gramnand dictionaries as the
ones to be used or followed and usually are thetkas used in chief areas of society,
such as education, administration and governmkeatntedia and science investigation.
This spread of the standard use tends to widestdpe not only to the native speakers

but also to non-native speakers.

Standardization is a complicated process of expangith inherent problems.
These can include the creation and the improvemeatspelling, morphological, and
syntactic system, a vocabulary and a lexicograghycwire. The complexity of the
standardization process turns it into a very slowcess. Concerning the English
language, its standardization had a wide impadh@n19" century, especially in the
written form, due to the increase of printed maleand the levelling of the existing
dialects at that time, which occurred because efribe of the number of people in
industrial centres and the boost in the numbercbibsls. Also, as Gdrlach (1990)
mentions, “(...) the markers of upper and middle<lasguistic etiquette changed from
morphology and syntax to pronunciation and modexpiression (...), which happened
because of the influence of the literary backdrogha time.” (12-13)
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The standard is the norm, which is a tendency iregbdyy society. Therefore, it
should be the variety used by most of the commuatitgimost all situations and during
most of the time. It is also the variety that gsaah open-prestige worldwide to its
speakers. This is the case of BrSE and AmSE.

Consequently, non-standard varieties will be seetha ones that are different
from the established. Non-standard is any (... ‘ofsspeech or writing which differs in
pronunciation, grammar, or vocabulary from the 8S#ad variety of the language”
(Longman, 1993).

As mentioned above, the definition of non-standaxdeties is not only related
to the differences in pronunciation, spelling, vmdary and syntax of the Standard
variety, but also to the type of prestige they giMen-standard varieties can confer
three kinds of status to its speakers, without dpgilre main norm: a low status, for
example, rural dialects that are on the verge @hetion; a sort of concealed status, as
is the case of Cockney and Afro-American Englishg @ mix of open and closed
status, such as Educated Scots and Singapore Igngiigce they give reputation to
those who speak it in their respective areas as#mee time transmit a sense of unity
(Melchers & Shaw, 2004: 30-32).

2.2- British Standard English (BrSE) and American StaddEnglish (AmSE)

There are several phases for a standard language formed. According to
Melchers & Shaw (2004);There are at least four stages in language stdimddion:
selection of language conventions, thesicceptanceby an influential group, their
diffusion,and theimaintenancdyy some authoritative institutions.” (Melchers &&8h
2004: 32)

During the 18 and the 19 centuries, scholars and linguists struggled tinged
standard that would correspond and include theiguevrequisites according to a
defined set of rules of correctness, regardingctaxiand grammar. Given that, since the
beginning of the 19 century, the English language was focused on twimmuclei -
Great Britain and the USA - and the recently defis@andard English included two
official and equally valid varieties, the Britismdc the American, which differed in
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terms of pronunciation, vocabulary and spelling Wwate similar in terms of grammar.
In time, other varieties, such as Canadian Engéeld Australian English, started
claiming their validity as standards. (Melchers Ba$/, 2004: 31-34)

According to McArthur (2003), there is a differertmetween British English and
BrSE. British English can be defined as the langusygoken by the great majority of
speakers in the whole of Great Britain, includirarle and every variety of English

spoken there:

“(...) the term (...) coverall varieties of the language — standard and non-
standard, formal and informal at all times, in @dgions, at all social levels. (...)
British English is a heterogeneous range of accants dialects which includes
standard varieties as used in the educationalregsté England and Wales, Scotland
and Northern Ireland. (34)

On the other hand, BrSE is the medium of educadiwhthe standard norm for
many nations and has been associated since thésli®2the accent named Received
Pronunciation (RP) (although to some linguistsn8tad English must include several
accents, since the speakers’ accents can varyy. hore generally calle@Dxford
English, BBC Englislor theKing’s/Queen’s Englishit is the mother tongue not only in
Great Britain, but also in the Caribbean, certaartg of Canada, Australia, New
Zealand and South Africa, although the latter foamntries have been developing their
own standards. BrSE is also a second language @nngtions belonging to the
Commonwealth and is a foreign language in Europ8EBhas a strong connotation to
the upper middle classes and to the upper classgsedially in England) and
linguistically speaking, is characterized by a mbatic accent.

Having started as a dialect of BrE, in just fountited years, AmE outnumbered
greatly the rest of the varieties of English conagy first-language speakers. According
to McArthur (2003),

“This enormous demographic and social advantagebbas augmented by
the current position of the US as the world’s spperer and its principal source of
media and-computer —related products. As a reBolE has a global role at the start

of the 2£' century comparable to that of BrE at the stathef2d" century — but on a
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larger scale than any previous language or vagéty language in recorded history.”
(McArthur, 2003:165)

By the beginning of the 30century American English started standing out of
BrSE, which was, until then, the only Standard etsri It began imposing itself as an
alternate variety with its own prestige and eqyalitd in the 1920’s American Standard
English appeared as fully developed and definesinRhat moment on, AMSE became
nationally and internationally acknowledged, thougbt always being seen as the
privileged option. Popular culture, such as filmadamusic, political matters,
commerce, marketing and science and technology s@re of the greatest pillars for
the growth and expansion of AMSE (McArthur, 2008:160).

AmSE is linked to the accent linguists call Gehéwmmerican (GA). It is the
main norm for the US, for some part of Canada a&eddaribbean. It is as well a second
language in Liberia and the Philippines and anrekte foreign language in East Asia
and in Arab countries (Gorlach, 1991: 41). Onehef main characteristics of AmSE is
the rhotic accentr(is always pronounced, regardless of where it idlege Its
pronunciation has been said to be more nasal thpother English varieties. It is also
greatly influenced by social, ethnic and backgrotamdors such as the ethnic varieties
of African -American English and Jewish Englishtthave had a major role in shaping
AmMSE (McArthur, 2003: 172-175).

A comparison between BrSE and AmSE is not any &ssyto accomplish. Both
are respected standard varieties nationally andrnationally and the continuing
connection between the two is so strong that nevadsvand linguistic features can pass
easily from one to the other. All of the reasonsvabcomplicate a comparison between
the two varieties, namely concerning (A) pronunoiat (B) spelling, (C) grammar and
(D) vocabulary. Despite this, an attempt will bed®an order to briefly determine what

unifies and distinguishes these two varieties espge.

A. In terms of pronunciation, RP and GA diverge @eming rhoticity: RP is
non-rothic, which means| |is only pronounced if a vowel follows, and GA ftic,
which meang] is pronounced no matter where it is placed in edwibor example, with

the wordrepair, with RP the firstr is pronounced but the seconds not, while with
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GA bothr’s are pronounced. Another characteristic of the @oastr is that in RP it is
an alveolar consonant because, when pronouncedonigee reaches and touches the
alveolar edge that is located behind the uppehtestfor GAr is a retroflex consonant
because the tip of the tongue bends back while qunacing it. Still concerning
pronunciation, there is also a difference betwéenway the voweh preceding a nasal
or a fricative consonant is pronounced: in RPsitibroada which contrasts with a
shortain GA, as the wordsan’t andpassdemonstrate.

B. There are many differences when consideringdlispe Some of the most
notorious one can find are: the/o contrast, whereuis BrSE and is AmSE, in words
such ascolour/color and neighbour/neighbagr-re/-er, in words such aBbre/fiber, the
first type being a rule for BrSE and the second AanSE; the difference in spelling
verbs such asse/-ize(BrSE/AmMSE) which in some cases such @ganise/organize
can both be used (usually the verbs that have a ending in-ation), and others where
only -ise or -ize is possible, such asurpriseandseize In case of derivatives, AmMSE
exclusively keepsize and BrSE keeps both. In verbs suchcatalyseand analyse
BrSE opts for-yseand AmSE for-yze Other spelling contrasts include theg(ue)
which in many cases American English drops e while British English keeps it
(dialog/dialogue and catalog/catalogug and the finall/ll, which, according to
McArthur (2003),

“In British, verbs that end in a single written veMplus! or -Il keep them
befores (travels fulfills) have-l before—ment(instalment/fulfiiment and have -l
before a suffix beginning with a vowetdvelling, fulfilling). In American, verbs that
end with a single written vowel plud or -ll keep them befores and -ment
(fulfillment, installment); before a suffix begimg with a vowel, the verbs ending
with -l either havell as in British ¢ompelling, caviling, or more usually follow the

general rules for doubling final consonardsrpelling, cavilling. (250)

C. In terms of grammar, the most evident contreetgle on the use afiustand
have got towhich in an affirmative sentence the latter isrentypical in AmSE I(ve
got to get up early shall andwill whereshallis hardly used in the US and the British
have more exclusive usages Watl than the American, as it is used for conclusiars a
a stressedvill denoting a displeasing practigaustn’tis clearly American while BrSE

usescan’t (If you are going to class, you mustn’t forget ybook/You can’t forget your
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book) time expressions witpastandto such aswenty past ninandfive to threeare
shared but the use after (ten after eightis American. In terms of prepositions, usage
can be very different:

“(...) Americans liveon a street while Britons livin a street; they catdo
people where Britons catdor them; they do somethingn the weekend where
Britons do itat the weekend; aref two minds about something while Britons ame
two minds; (...) Americans can leave Mondayoor Monday but Britons can only
leaveon Monday.” (McArthur, 2003:253)

D. Concerning vocabulary, the differences are numeiowts many are not
exclusive to one or the other Standard. Some exesvgk the following, being the first
one the American and the second the British: cawbéts; corn/maize; deck of
cards/pack of cards; sales clerk/shop assistans/pgi@ol; mailbox/postbox;
porch/veranda; purse/handbag; raise in paymentfigeyment; sidewalk/pavement;
subway/tube, underground; suspenders/braces; imdemsst; and vest/waistcoat.

Despite all of the differences mentioned abowe, international panorama is
composed by a mixture of BrSE and AmSE, which enbarnhe muddle about the two
varieties. Both have a powerful role as means atation and communication, not only
towards native-speakers, but also towards non-@apeakers, regardless of an increase
of international use of AmSE that has been notesgukcially since the beginning of the
21% century. Nonetheless, it is possible to see thgligh language as a single unit,
made up of two major entities that can coexistanony.

2.3 - The importance of English varieties in the formatiof cultures and

identities

A language is always prone to change. Some of thsguages which were
standardised and to which efforts were made throughistory to maintain them as
“fixed” languages such as Latin and Classical Greaded up categorized as dead ones.
However, languages have always been shaped byl socigentions. Moreover, it is
true that they have also contributed to outlinewees and identities. In the socio-
cultural domain, at a national and internationalele the influence of the English
language is nowadays still dominated by the du@8ityE and AmMSE. Nonetheless, this
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has not prevented other varieties from emergind,vaith the globalization of English,
there is a great possibility that new standard on-standard varieties, local and
international, will develop and have a social iefige. According to Crystal (2004),

“Global English has given extra purpose to a varatStandard English in
the way it guarantees a medium of internationalligibility; but it has also fostered
the growth of local varieties as a means of exjmgsegional identity and some of

these new varieties will, in due course, evolve im¢w languages.” (92)

Examples of the appearance of new varieties aredhph, Mexican English
and Ebonics. These varieties appeared and areirusieel US, and the next sub-chapter

will briefly analyse them.

2.3.1 — Spanglish, Mexican English and Ebonics

At an inner circle level and more specifically iretcase of the USA, English has
been the centre of several identity and culturaligped linguistic phenomena.
Spanglish Mexican Englishor Chicano English(that is spoken only by the Mexicans)
and African American Vernacular EnglistAAVE or African American Englistor
Ebonicsare a reflection on the English language of theniily and socio-cultural

features of specific communities of the North-Aman population.

Spanglish is a term that appeared during the 1980 is used to define the
mixture of English and Spanish, the latter beirg $panish used by South Americans,
especially by those who have settled in the USthatdare commonly referred to as the
Hispanic people, who brought their traditions wittem to the American territory.
These traditions and linguistic background haveuerfced the English language which
now includes non-adapted borrowings suchtasilla, burrito and machismo and
adapted borrowings, such mmistang(coming from the ternrmestengadhat designates a
stray animal) andanch (borrowed fromranchg. The expressiospanglishincludes,
according to McArthur (2003):

“1. The learner’s Spanish —the pidgin like Sparugsome English speakers (...), 2. Anglicized
Spanish — A non-standard Spanish containing adepfimm English (such asachar‘to watch’) (...) 3.

25



Calques — Loan translations such as llamar par(a#sa (to call back on the telephone) (...) 4.

Hybridization — Code-switching, such 8acame los files for the new applicants de all@02)

Mexican English or Chicano English are terms useddfine the English used
by monolingual and bilingual Mexican Americans o&tf second and the following
generations, and it includes characteristics ssamahanged adoptionguinceaferaa
celebration for girls turning fifteen years old)iopunciation of thez sound ass
(“freessing instead offreezing the substitution of theh sound forsh (“shooséinstead

of choos¢ and the tendency to count mass nowasdtion3 (McArthur, 2003: 203).

Ebonics is an expression that describes the English spdkgnAfrican
Americans who are descended from the entranceooktdnds of African people in the
US for slavery purposes since the end of 1600 atititbe1850’s. After the abolition of
slavery, Africans concentrated mostly in the southch made the Ebonics spoken in
the southern states different from the one spokenhé northern states. Its main
characteristics are: non-rhotic pronunciatiobe@h” instead obear, “peah” instead of
pean, the —ing endings are substituted by ah(/feelin” for feelingand ‘leavin” for
leaving, the substitution of the initiah_ sound for ad/ (*dese” for theseand ‘dose”
for thosg; in terms of grammaiit usually replacethere (it ain’t milk in the fridgefor
there is no milk on the fridgebe is used to indicate frequent occurrendey( be cryin
for they are always cryingthe use ofsteady when highly stressed at the end of
sentenceswe be happy steadgr we are always happyand multiple negative occurs
frequently (No way no boy can't play no football on no stréet there is no way a boy
can’t play football on the stréeiin vocabulary, there are many words and expoessi
that are recognizable and that even have reachssinational usage, such as
homebofhomegirlused by convicted men defining other convicts ftbemsame area as
theirs; giving a different meaning to adjectivestsiasbad meaning good/nicedat’s
bad musickor that is good musi¢! hot meaning very good or greatat’'s a hot carfor
that is a really good carand expressions such fag, crib anddudemeaning trendy or
fashionable in terms of black culture, house or plage to live and every general male,
respectively. (McArthur, 2003: 206-209).

The examples above briefly demonstrate not only ithportance of social

aspects in the creation of a sense of identitamgliages, but also how new varieties of
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English and new language communities can emergetautke power of culture,
creating a sense of individuality, uniqueness amdtyu Curiously, a similar
phenomenon seems to be emerging in outer-circlgaiées. Ugandan English and
English from Sierra Leone illustrate this realitydatherefore, will be the main focus of

the next sub-chapter.

2.3.2 — Ugandan English and English from Sierranieeo

Ugandan English is in fast expansion in the Uganantory due to factors
related to population growth (over 20 million, aatiag to the 2000 census), an
intensification in the numbers of students at s&hedich leads to the increase of the
number of people learning English, and the recentitigal and economic relations
Uganda has initiated with other regions of the Giheskes. English is the official
language of the country and the primary means sifustion from middle-school until
the end of secondary school, which confers to thefigient users of English
intellectual, social and economic status. Ugandagligh differs from the other
varieties of English in East Africa due to the udghce of the phonology of the mother
tongue Luganda. Its national business and commertence a sense of being

“fashionable” pronouncing English with a Lugandaed.

Some of the main features of Ugandan English asaesidering lexiseat is
often used asmbezzl€The politicians have eaten all of the furfds The politicians
embezzled all of the funjdso stayis used aso live (Where do you st&yfor Where do
you live?) andavail is used to replagerovide (He should avail you with the papéeie
He should provide you with the papgrsconcerning Ugandanisms one has
overspeedingnstead ofspeeding save foris used instead oéxcept foy what what
substitutesvhateverand astoreyed houses used to refer to house with two or more
floors; words that have been translated straight fromndga dialect includést, as in
someone whom one has not seen for a long t8he (s losfor | haven’t seen her in a
long timg to bouncerefering to not finding someone when looking famker at a
particular placel(went to your school but | bouncéar | went to your school but you
were not therg use of the standard includie® asvery (He is too brightfor He is very
bright) and participle droppingHis sons grew (up) fasind They knocked (down) an
older man; the continuous tense is often used in situatibias are stativeThey are
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going to the school every daythere is a tendency for article droppindirgistry of
Education has announced new measur@sd a great frequency in the use of the
guestion tagsn't it? (You are cooking today, isn’t JtPAllestree & Fisher, 2000: 57-
61).

In Sierra Leone, the English language also disptaget of distinct linguistic
features from BrSE that are gaining relevance i Emglish speaking community.
However, it may be too soon to hame this groupeafures Sierra Leone English. This
is possibly related to English not being perceibsgdhe majority of the speakers as a
non-native language, a situation that derives fritve fact that the first modern
intellectual countrymen of Sierra Leone were mosthed slaves from Great Britain
and the USA who returned for their home country e recognized English as their
language. This feeling of having English as theitive language passed on to the
following generations, making it more difficult fthese features of the English spoken
in Sierra Leone to be noticed. According to Morgd®97), the most observed
common features, at a basilect, acrolect and metst#eef, are chiefly in terms of
phonology:ia substitutesdair (don’t pull my i3, shameused forsame(it is always the
shamé¢, awais used fohour (look at the awg chidré is used instead of childrethése
are my chide), eating moneynstead ospending moneyconcerning pronunciation, the
substitution ofwhen for the sound whéwhé | wake up and the substitution of the
initial soundth for /d/ (in di evening. Even though English is the official language of
Sierra Leone and it is the primary language forcatian, the media, administrative and
cultural affairs, Morgan believes that it may bé#idilt for now to hope that a Sierra
Leone English variety would rise: “There could wbk# problems with it is general
acceptability because its current users are viesstiuen-shuefacting uppity) and not
truly representative of the majority of English apers in the country.” (Morgan,
1997:41)

* Acrolect — a variety or lect which is socially the highest, most prestigious in a social dialect continuum;
Basilect — in a social dialect continuum, the lect which has the lowest social status; Mesolect — in a social
dialect continuum, the lect or lects which have a social status intermediate between the acrolect and
mesolect (Trudgill, 1992)
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Spanglish, Mexican English and Ebonics as well amridan English and
English from Sierra Leone are examples of how Ehgtian be a reflection not only of
cultural but of identity aspects as well. Theseietaas of the English language
demonstrate how English can function as an exmessi group and individual
identities and nationalities. In the same way, @oeconomic and cultural reasons have
contributed to the development of other varietids Emglish that express the

individuality of those who speak it, namely in tBepanding Circle countries.

2.3.3 — Swedish English or Swenglish and Chinaighgl

Swedish English and Chinese English are variataitte English language in
Expanding Circle territories and represent the sy 1 can interfere and contribute to

the formation of new varieties in non-native coiggrof English.

According to Findhal (1989),

“Swedes’ knowledge of foreign languages has impdosensiderably since
the Second World War as a result of the rise ingéreeral level of education. Today,
English is obligatory in Swedish schools; most stid have studied the language for
at least six or seven years, and may for eightoyears. Consequently, most Swedes
today both understand English and can make thessealnderstood, if not always,
fluently, in English. (...) young Swedes have ayveopsitive attitude toward the
English language, and very few refrain from watghgatellite channels due to the
language batrrier. (...) there is ample evidencettieyounger generations stand wide
open to Anglo-American culture. (...) Even todayany Swedish children find it
perfectly natural to watch television in Englismdasome say that English ‘isn’t

foreign any more’.” (133-159)

The citation above gives a clear hint of the sigarit role that English has in
Sweden. It is possible that, due to this signifeegnit is possible that, due to this
significance, a Swedish variety of English has bpesposed: Swenglish. Modiano
(2003), a defender ofuro-English not only has raised awareness about the
distinctiveness of the English spoken as a for&agguage by mainland Europeans, but
has also alerted for the uniqueness of severauresmtused by the Swedes when

speaking English as a foreign language. Even thcsogte still see these European and
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Swedish features as errors, others like Modianw ¥ieem as prestige characteristics of

manifestations of regional identities and cultuMediano believes that,

“(...) it is clear that in institutionalized-leang settings in mainland Europe,
the notion that a European rendition of English tlie NNS [non-native speakers],
one designed to accommodate the use of Englishliagua francain cross-cultural
communication, is gaining ground. (...) Devaluihg English of mainland Europeans
no longer has validity in an age where English afeer as a lingua franca among large
constituencies of non-native speakers. For the magority of non-native speakers,
their English brings them into contact with othemmative speakers equally if not
more often than with the NS [native-speakers] ctiNe.” (Modiano, 2003:40)

In the case of Swenglish, its use is a possibdityringing together frequent
linguistic features shared by the Swedish peogleresenting a national and a cultural

linguistic identity.

There are several features that can be identiBeloetonging to Swenglish. The
following sentences have been identified as besoginrent in the English used by the
Swedes | like to walk in the naturetilised instead of like to walk in the forest{given
that the terrmature would not be applied in BrSE or AMSE to depicsthituation) is
an influence of Swedish due to the use of thelarpeecedinghature the phrasdie is
blue eyeds used to describe a person that is naive artdgteasily deceived, whereas
the same phrase in Standard English describes sase@hysical feature; the
expressiorplus minus zerds frequently used by the Swedes to describenthahift has
influenced a result, while in Standard English tised expression would be much more
complicated structurally these shifts in the statistics have no bearing loa final
result”; to salt a billinstead obvercharging grammatically speaking, it is frequent the
use of the continuous tense as an answer to th&igu&Vhere are you from? am
coming from Swedemstead of came from SwedgiModiano, 2003:38-40).

It is very likely that, for Swedes, these chardst®ms contribute to the
construction of a sense of linguistic unity andadinguistic identity when using them
while intending to communicate through English d#sgua franca Modiano states that

native speakers may have a negative reaction se tteatures and may consider them a
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violation of their language and it may as well cdicgie the communication process

between native speakers and non-native speakerselalso mentions that,

“(...) with NNS-to-NNS communication such use oétlanguage does not
necessarily cause breakdowns in the communicatitz¢éoathe same degree or in the
same manner. Rather, they could very well be aabépbecause interlocutors in such
communication are in general more focused on theabcontentof language, and not

so much in itform.” (40)

When still considering the formation of new cul&ii@d identities through the
varieties of the English language in the Expand@igcle, one variety cannot be
avoided:China English.English has a prestigious role in the Chinese conityyuso
those who master it are considered prominent ared admost guaranteed with
professional success. Ailing Zhang (1997) belietrese are two types of Chinese-
influenced English in China&China EnglishandChinese EnglishZhang defines China
English as English words used in China that arenecied to the Chinese culture and
nationality. They are used by Chinese speakersngfigh as correct terms that have a
socio-cultural and political relationship with theountry. Chinese English is seen with
a critical attitude by Zhang, since it includesoaegous words and direct translations
from Mandarin into English.

The reality is that, according to McArthur (2005:62), there is a great variety
of speakers of English in China; they go from véagd” speakers who recur @hinese
Englishor Chinglish to others who are in consonance with Standardigin¢especially
British English, which is still the recognized nomm be followed). Such reality is a
social and cultural phenomenon that depends ongwastts and its evolution depends

on the future and on the shift of the number ob&pes of English in China.

Concerning the past, English was introduced in &hdaring the eighteenth
century, a period of more openness towards thasBriEmpire, which originated a
pidginised variety of English. This variety startieddecline in terms of use after 1950
due to political and social changes related to & f@r modernization (which was
connected to opening China to foreign and espgcisMestern societies) and
consequently there was a demand for the use oti&tdrcnglish, leading to the almost

extinction of Pidgin English. Then, between 196d 4870, China went through a new
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period of “inward-looking” due a to political isdlan from Western societies and the
endurance over an inner “Cultural Revolution”, whied the Chinese speakers to turn
to national characteristics such as the permissiofhinese features in the spoken
English (Kachru, 1992:171)hese cultural features are mainly present in igiom
discourse style, sentences with political connotetiand associations present in the
lexicon and semantics. Idiomatic expressions temdbé directly translated from
Chinese, such @When one drinks water, one must not forget whémomes from;
expressions such addd egd and “running dog are used instead ofvillain” and
“lackey, respectively; examples of expressions that hpwltical connotations are:
“capitalist roadet who is someone in favour of capitalismyoh and steel and hat
factories refers to the place “where cudgels are made to @eatriticise)” (Cheng,
1992:167-169); lexicon such asdpitalist and “bourgeoi$ have a negative undertone,
while “communistand “propaganda have a positive one, a reality that tends toHse t

opposite in other societies.

The main characteristics of what can be calléiha Englishare mostly evident
in lexicon and semantics and are usually stroniglyed to social and political issues,

giving it a strong cultural basis. According to @be

“(...) there is no doubt that some of these itemglwases can be replaced by
words appropriate to British or American practieeg(, dramatic workinstead of

propagandawvork) but then one risks the loss of authenticity.”@L7

The linguistic formations made possible by the Ehglvarieties enumerated
above are an illustration of how the creation dfuwal identities can be associated to
languages. These varieties can contribute to emriemguage and at the same they are
an expression of a demarked cultural backgrounahvailows for the creation of new
linguistic and social identities.

This phenomenon of regional varieties of the Eigl@nguage is spread to
several countries of Kachru’s Inner, Outer anchi Expanding Circles, as seen above.
In these circumstances, it is legitimate to woniflesuch phenomenon is possible in

Portugal as well.
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Chapter 3- The influence of the Portuguese language in thgdigin
used in Portugal

Casanova (1997) summarizes the concept of ingréer when learning a
foreign language when she states that such pratdearning is always different from
acquiring a mother tongue. When one learns a segofafeign language, the structure
of the mother tongue is an element that interfeh@sng the learning process, since
there is a language code and language informatiahhas been previously acquired
and is inherent to an individual, which will sereeitomatically as a reference to
learning another one. It is comprehensible thah soterference from the mother tongue
happens because the language learner will invaibntacur to the linguistic basis that
he/she already possesses. This interference caodigve or negative, depending on
how much it complicates or fosters the learningcpss of the foreign language. The
approximation between the two languages can benglomating factor since it may
stimulate linguistic transference, which, accordittg Casanova, can augment the
possibility of making mistakes. Casanova also bebethat a distinction between the
mother tongue and the learned language may allamiding transference, which may
reduce the chance of making mistakes. Hence tleeapability of the intervention of
the mother tongue, Casanova considers that it eiative to know the linguistic

features that separate and that bring closer boiulages.

3.1 — Interference problems in the domains of lexjcsyntax, spelling and

semantics

Fordham has compiled a list of the most commontaké$ made by the
Portuguese speakers of EnglisNot many attempts have been made to recognize and

understand the deviations from the English norm Rbetuguese people make while

* An error is the use of a linguistic item in a way which a fluent or a native speaker of the language
regards as showing faulty or incomplete learning. It results from incomplete knowledge. Mistake[ is]
made by a learner when writing or speaking and which is caused by a lack of attention, fatigue,
carelessness or some other aspect of performance (Longman, 1992)

> This list originated a work called Portuglish — Mistakes made by Portuguese-speaking learners of
English (Fordham, 1997). It is composed by the main mistakes made by interference of Portuguese as
mother tongue
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using English, hence Fordham’s work will be the miaasis for the objective of this
dissertation in trying to identify these mistakesl & they can be seen as features of the

English spoken in Portugal.

Fordham recognises the origin of the mistakes hlieetwto be repeated by the
majority of students, throughout the years: “Sorhéhe mistakes fall into the category
of what is commonly known as ‘false friends’. Othere based on misconceptions

about usage. In a few cases, the cause can be ti@oecorrect teaching in the past.

(6)

According to Fordham, concerning the lexicon amkemlly “false friends”, the
most identified mistakes used by the Portugueseaamit used instead cdgreewith
(e.g. ‘They shouldn’t allow him to do it! | don’t admit”itinstead of They shouldn’t
allow him to do it! I don’t agree with it); disciplineinstead okubject(e.g. ‘Math is a
very difficult discipliné instead of ‘Math is a very difficult subjeQtthat comes from
the worddisciplinawhich in English meansubject elementss a false friend fodetails
or membersand which derives from the Portuguese tetamentoge.g. ‘Once she has
all the elements, she can decide what toidstead of ‘Once she has all of the details,
she can decide what to 'Yp projectsis used instead gblans (e.g. “‘What are your
future projects after leaving universityfor “Whatare your future plans after leaving
university) since projectsis a term reserved for building activities. Stithncerning
lexicon, deliver is commonly used instead etibmit(e.g. ‘When should | deliver my
homework?instead of YWhen should | submit my homewd)k2conomicais used for
economic(e.g. ‘The economical situation in the country is baddstead of The
economic situation in the country is Bgdo loseis often utilised to refer to the tenm
miss(e.g. ‘He was late and he lost the Busstead of He was late and he missed the
bus).

There are also several expressions influenced dytrtuguese language in the
English used by the Portuguese learners of theisEntdnguageaccording to mds
often used instead af my opinion(e.g. “According to me, this room will have to be
painted instead of In my opinion, this room will have to be pairitgedin what
concerngs an expression used insteadcohcerningor as far as...is/are concerneahd

comes from the Portuguese expressionque diz respeit¢e.g. ‘In what concerns his
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music, | think it's very popularnstead of CToncerning his music/as far as his music is
concerned, | think it's very populgr in our daysis an expression that does not exist in
Standard English but that is used by the Portugassa substitution ohowadays
coming from the Portuguese expressims nossos dia®.g.“In our days, it is difficult

to find a flat to rentinstead of Nowadays, it is difficult to find a flat to rént

As far as grammar is concernetlviceis frequently used as a countable noun
hence preceded by an article or a preposition, vihestandard English it is nde.g.
Let me give you some adviaed_et me give you an adviege used instead ofL&t me
give you some advit®r “Let me give you a piece of advigeagois used in grammar
constructions with the Present Perfect when itsesduwith the Past Simple in Standard
English, sinceago is a time adjunct (e.g.l ‘have seen him two weeks age used
instead of I saw himtwo weeks ag(; the use of prepositions sometimes differs from

the rules of Standard English. The following issawith some examples:

Standard English English in Portugal
To be bad/good at (I am bad at sports) To be bad/good in (I am bad in sports)
To consist of (The exercise consists of reading) To consist in (The exercise consists in reading)
To dream of (I dream of going to Australia) To dream with (I dream with going to Australia)
To get married to (John got married to Anne)  To marry with (John married with Anne)

To think of (I'm thinking of going to Paris) To think in (I'm thinking in going to Paris)

In terms of syntaxalthoughis used aseverthelesslue to the Portuguese word
emborathat can be translated asthough and nevertheless(e.g. ‘He is very rich.
Although, he lives poorlyinstead of He is very rich. Nevertheless, he lives pdrly
The duplication of the subject in a sentence ie alérequent feature: e.g-ihding an
excellent doctor it's very difficdltinstead of Finding an excellent doctor is very
difficult”; adverbial groups are frequently placed instaitfter the verb and not at the
end of the sentence Heé likes very much learning Englislinstead of He likes
learning Englishvery much); subject-verb inversion also tends to occurratfe use of
pronouns and adverbs suchvasy, howandwhatthere (e.g. Fdon’t see why is the man

so angry for “1 don’t see why the man is so angry

According to Fordham, there are also mistakes #lliag that are recurrently

made by Portuguese students of Englisingis spelled abeeing finally asfinaly and
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immediatelyis often spelled asmediatly, helpful is spelledhelpfull; length spelled
lenght and strengthas strenght prisoniersinstead ofprisoners responsibilityspelled
responsability skilfuly instead oskilfully; traditional astradicional andwhich aswich.

When referring to semantics, the following sentsraien at having the meaning
as in the Standard English sentence:

Standard English English in Portugal
“He intends to go on a Holiday to France” “He pretends to go on a Holiday to France”
“They are showing an excellent movie tonight” “They are passing an excellent movie tonight”
“The regional dishes in Portugal are delicious” “The regional plates in Portugal are delicious”
“Can my friend assist to this class?” “Can my friend attend this class?”

“Our neighbours are always discussing” “Our neighbours are always arguing”

The sentences stated above used by speakers a$tEimgPortugal were meant
to have a correspondence in terms of meaning. @hee scan be said of the lexicon,
syntactic and spelling features identified previguslonetheless, these features may or
may not be understood by native speakers in a NNS-BSonversation, since there are
connotations and influence of linguistic featuréthe Portuguese language.

It is yet to be determined if these distinctivetieas, that may be specific of the
Portuguese speakers and therefore unique in thenaoity of speakers of English as a
foreign language, can be considered as markerscaftaral and social identity of the
English spoken in Portugal. This study will attertgptio so.

3.2 — “Mistakes” or “Features”?

Fordham (1997) believes that making mistakes is anatormal process of
learning. In fact, he mentions that:

“The approach | advocate goes against the convaitiwisdom concerning
mistakes, which is that they are a natural palaieduage learning. In recent years, the
negative aspect, that is, that they are a sigaibfré, has been played down. Teachers
have preferred to make light of them and have setithem as stick to beat students
with or discourage them in any way. While | suppihit view without reservation,

my observation and subsequent analysis of First Weaversity students has shown
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that a body of common mistakes are an indicatiosanfiething more worrying. Far
from being a natural consequence of the learninggss, they are sign that mistakes
have become internalised.” (7)

After the above statement, one can wonder abewitnificance of the group of
mistakes found, registered and listed by Fordh&theke mistakes are so many that are
enough to write a book and if they are as intesedlias Fordham mentions, might we
not attribute another meaning to their dimensiah iaternalisation factors? Should
one wonder if the Portuguese are that “faulty” heas, speakers and writers of the
English language, given the number of disparitiesnfi by Fordham? Are the
Portuguese that bad in terms of proficiency in i@ This study expects to prove the
opposite. It is my belief as a Portuguese, a foraigeaker of English and for that, an
observer for some years of how English is spokeRartugal, that the Portuguese are
very good at learning English. This study is buiton the belief the Portuguese are
competent and do not encounter many of the ditiesilspeakers of other languages
need to overcome when learning English. This beimegcase, could it be that these
mistakes might be features of the Portuguese iyeautid cultural code reflected on the
English spoken in Portugal as is the case with n@rje countries in the Outer and

Expanding Circles? (See section 2.3).

Fordham also refers that it is the absence of cbore allied to the interference
factor that have contributed to this resilient “paaf common mistakes”. According to

Fordham,

“[Mistakes] are not a sign that learning is takpigce. Instead they represent
a barrier to further progress. Students who climgPortuglish’ are going to find it
difficult to improve. By targeting a body of commanistakes and using them as a
weapon against ignorance, we, as teachers, carelgctind rapidly modify students’

interlanguage.” (7)

Research has proven that L1 interference can nezltaihg a foreign language
more difficult due to interference of its own lingtic structures. Nonetheless, it can
also be a factor of promoting the linguistic thoughstudents and associations with the
mother-tongue may indicate linguistic reflectiondanot laziness, which can be a

positive aspect. Also, it is true that identifyimgnd assembling the most recurrent
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mistakes made by the Portuguese students wheningaemglish may be used as a
weapon. But one might disagree with this stratégyan be used, not against ignorance,
but as a way of understanding why these mistakgpdm why they are the most
recurrent and to better understand the linguistid aocio-cultural background that

promote these features.

Fordham also mentions that it is possible to chasgelent’s interlanguagde
Is this something really possible to achieve, gitrat the linguistic code that one gains
with a mother-tongue is usually acquired, not ledrnwhich means it becomes an
intrinsic linguistic part of each person? Does tios signify it will always “interfere” in
the way we learn other languages, given thatoursmain linguistic code? It is a given
fact that learning different languages always iepla different process of acquisition,
so should one expect no interference from one’shareibngue and at the same time,

full native-like proficiency when using foreign lgmages?

According to Andersson and Trudgill (1992), it iad that it is important for
learners of English to understand certain rulesasfectness in formal and informal
registers, but it is also true that change is aninsic process for all languages.
Fundamentally, varieties of English indicate thevgh and expansion of this language.
It is certainly more interesting to have these kinflphenomenon to study and analyse,
than to have a stagnant, un-evolved language, ggivinchance of subjects to study it.
Analysing a language is to identify the speakemgernal linguistic processes and the

community’s cultural practices.

In the case of Portuguese speakers of Englistgdhiations from the norm may
or may not be significant and indicate a contribaitto the identity and culture of the
community of English speakers as a foreign languBigmetheless, it is worth asking
more questions and exploring this subject furtfigde next sub-chapter will point out

the phenomenon of this study.

6 Interlanguage — the type of language produced by second and foreign-language learners who are in the
process of learning a language (Longman, 1995)
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3.3-Portuguese English: Is it Possible? — Researchiques

According to Andersson & Trudgill (1992), there :afe..) features of language
which can be used to identify the speaker as beiogrtain type of human being - good or bad, eéudcat

or uneducated, caring or arrogant, old or youreyea or stupid, British or American, black or whi(8).

It is possible to attribute different types of itign depending on the dialects or
linguistic features used by the speakers. Thedweitlso believe variation is a reality
in the life of languages, and varieties of a lamguare often evaluated concerning
parameters of correctness, goodness, nicenessTlatc.evaluation is more or less

incisive depending on how evident the variatiofAisdersson & Trudgill, 1992:4).

One of the main objectives of this dissertatioroidry to understand whether
there is a group of demarked characteristics ptesenhe use of English by the
Portuguese that can be considered more than justakes, that is, if these
characteristics might be considered establishedegutrent features of the Portuguese

speakers of English.

Trying to have a better understanding of the vianmain the English spoken in
Portugal led to the formulation of a group of resbhaquestions. The following
questions were elaborated based on the beliefttisaimportant to investigate variation
of the English language as well as the attitudestds this variation and the identities
created by such variation.

3.3.1 — Research questions

Research question no.What are the attitudes of the Portuguese students

towards the English they use?

This question focuses on determining and undetsignthe attitudes of the
Portuguese students at the University level aldwit tompetence in English as well as
the existence of features deriving from an inflleen€ their mother tongue. The answer

to this question should be found through a setibfquestions such as the following:
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1. What are the views of University students on tteust and role of the
English language at a global and at a personat pbwiew?

2. Which type of English (Standard or non-Standardjidostudents relate
to?

3. Which level of oral and written proficiency do trstudents aim at
achieving?

4. Do the students believe there is an influence efRbrtuguese language
on the English they use?

5. What do the students think about this influence?tB&y see them as
‘mistakes’ or ‘features’ of the English in Portugal

Research question no/hat are the students’ attitudes towards the pdggib

of the emergence of a “Portuguese English”?

Question no. 2 is based on understanding thei@ést of Portuguese University
students on the possibility of the appearance #foeuguese variety of English, a
“Portuguese English”. This variety would have digtiished and identifiable features
on the fields of grammar, lexicon, semantics, spgland syntax. In order to answer
this question, subjects were expected to answiletfollowing sub-questions:

1. Are the students aware of the phenomena of regivaakties of
English? If yes, which perception do they have altGu

2. How would students react to the appearance of tufoese variety of
English? Would they identify themselves with suakhiety?

3. Which English would the students opt for in a pssfenal context?

Standard English or ‘Portuguese English’?

Research question No. Boes the daily use of students’ English coincidi wi

their attitudes towards the English they use?

This question focuses on trying to understandhéf students’ attitudes match
their real and daily life use of the English langea
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Chapter 4 — The study

The study appears as an attempt to further in\astignd deepen the subject of
the English spoken in Portugal. This topic appeasda study question during the
second semester of the first year of the Mastergrd2e in Language and
Communication Sciences/Applied English Linguistiéshe University of Evora, which
attempted to analyse the different varieties of Hmglish language, as part of the
Variation Factors of the English Language subject.

4.1 — Main goals

Primarily, this study tries to understand some g tonsequences that the
globalization of the English language has had enway Portuguese students use and
perceive English. Second, It also attempts to agvehe topic of the presence of
distinct features of the Portuguese language wibetiests use English and if these
features can be considered established charaderisither than mistakes. More
specifically, this study also includes the analysisuniversity students’ attitudes
towards the English language in general, the Emdghgy use and the existence or not
of the influence of specific Portuguese featurethenEnglish used by these students, as
well as the consequences it may or may not havéhenfuture use of English in

Portugal.

4.2 — Methodology

The main study was developed during the academarsy@008/2009 and
2009/2010 and the subjects were higher educatiaests, more specifically at the
University of Evora. The subjects were chosen basethe fact that they were having

English language classes during those academis.year

The methodology used in this study was both quativé and qualitative. A
questionnaire and an interview were the adoptedhodst of data collection (see
Annexes 1 and 2) because each allows for a casafsiematic and critical analysis of
the students’ answers in different settings: thestjonnaire permitted an immediate

confrontation between attitudinal and practicalvears where the students had to use
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their knowledge of English; this allows one to stdtthere is coherence between the
students opinions and reactions to the given stibjed their actual use of the English
language. The interview was utilised as a way gfaexing the students’ opinions on
the given subject and aimed at first confirming/andefuting the data collected on the
questionnaires and second, identifying a more patsceaction to the issues of the

study.

4.2.1- The questionnaire

The questionnaire was applied during the acaderaar Y008/2009. It was
divided into three parts: Part | consisted of thibjacts’ personal and academic
identification, such as the total amount of yeaest he/she had been studying English,
their university course, their academic year arEhglish language subject they were
attending that year; Part Il consisted of five dues that explored the students’
attitudes towards the English they spoke and wnotet the students thought of the
“mistakes” the Portuguese speakers made when usmglish and their attitudes
concerning the possibility and identification ofettappearance of a “Portuguese
English” in the future; Part Il consisted of a gpoof twelve multiple-choice grammar
questions. These questions included some of thé oomesmon “mistakes” made by
Portuguese students when speaking English in #resarf syntax, spelling, lexicon and
semantics extracted from Fordham (1997).

The questionnaire expected to provide an accuralenbe between questions
concerning students’ attitudes and reactions aegtouns concerning their practical use
of the English language. The questionnaire wasomuguese so that there would be no
risk of misinterpretations of the questions anderéfore, to achieve more accurate

results as well as to minimise the time the stuslamuld take to complete it.

4.2.2 — The interview

The interview was conducted at the beginning ofabademic year 2009/2010.
The difference in time between the applicationh# tuestionnaire and the interview
was due to professional reasons of the researdins. disparity of time may have

contributed negatively to a lack of contextualiaatof the study for the students in the
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interview concerning the subject of the questiorenand the interview as a follow-up
activity to the questionnaire. Nonetheless, the efween the questionnaire and the
interview permitted to gain time to analyse moresistently the opinions and results
found in the questionnaires in order to better areghe questions for the interview,
which was meant to allow for a comparison betwédendttitudes previously stated in

the questionnaire and the attitudes in a diffeneatie personal context.

The interview consisted of a follow-up of the tapiéntroduced by the
questionnaire through aiming to provide further elepment of the main study by
trying to attain a deeper understanding of theesitgl opinions and to identify if there
were divergences between the students’ attituddstlair linguistic competence. The
script of the interview consisted of fifteen quess (see Annex 2) set in a similar order
to the order of the questionnaire: the first questiwere concerned with personal and
academic information and the following questionsdrto encourage the students to
develop their opinions about the English spoken aritten in Portugal at a national
and at a personal level. Students were also adkeuat sthe features of L1 interference
mostly used by the students when using Englisithénlatter questions the students
were asked to elaborate on the future of the Emdgisguage globally, nationally and at

a personal use level.

The interview was conducted in Portuguese, in otdeznhance the students’
immediate comprehension of the questions and lgaira faster and, therefore, more

immediate and instinctive answer of the students.

4.3 — The Subjects

The subjects that answered the questionnaire wgreup of 109 students of the
University of Evora attending an English languageject at the time. The students
were between the ages of 18 and 47 years old,ugththe great majority was between
18 and 24 years old. Most of students were Poraaleit there were some students
from the Czech Republic and Ukrain who, nevertlglespoke Portuguese and

understood the questions of the questionnaire.
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The students were in the®12" 39 4™ and %' year of the following
undergraduate degree courses: ‘Landscape Archigctu‘lnformation and
Documentation Sciences’, ‘Animal Science and Tetdmd, ‘Economics’, ‘Nursing’,
‘Geography’, ‘Applied Foreign Languages’, ‘Languagd.iteratures and Cultures’,

‘International Relations’, ‘Sociology’ and ‘Tourism

A wide variety of undergraduate courses was chbseause one of the goals of
the study was to gather data from subjects witifediht ages and academic
backgrounds, covering several fields of study arubsiple several professional
contexts. It was also hoped that a variety of sttelenight provide different types of

answers.

The need to apply the questionnaire to several gnalduate courses was also
due to the low numbers of students per degree andclpss, which made it more
difficult to have sufficient number of subjectsyiely on a small humber of degrees.
Undergraduate courses were chosen because theadlEnglish as a mandatory or

elective subject in their study plans.

The interview involved eleven subjects in the secgear of the Languages

Literatures and Cultures’ course of tH8 ear, having English as a mandatory subject.

An attempt was made to have the interview donedmall group of individuals
that would reasonably represent the multiplicitycolurses used in the questionnaire,
but it became difficult to carry out this idea, @nthere was no matching availability

from the volunteers.
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Chapter 5 Data analysis

The data analysis will be divided into separate chdpters: sub-chapter 5.1 will
proceed to the analysis of the data obtained tirdbg questionnaire; sub-chapter 5.2
will be the analysis of the data provided by thenview.

5.1 — Analysis of the Questionnaire Data

The data extracted from the questionnaires wilptmvided through tables and

graphics.

5.1.1 — Analysis of Part | of the Questionnaire

Part | of the questionnaire was constituted by taof@uestions that aimed at
gathering personal and academic information ofsthigects, such as name, birthplace,
gender, age, years of study of the English langudggree course, course year and
English language subject identification. Analysistloe data concerning names and

birthplaces was disregarded since it had no retsvéor the main study.

5.1.1.1 - Gender

The total number of students inquired included %08jects of both genders.
The percentages of the subjects by gender are simoWable no. 1:

Gender N %
Female 67 61%
Male 42 39%
Total 109 100%

Table no. 1 — Gender of subjects

The data about the gender of subjects will nottdkeen into account when
analysing the subjects’ answers to the questioanaince it was collected for statistics

only.
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5.1.1.2- Age

There is a wide range of answers as far as agenisecned. The subjects who
answered the questionnaire were between the age3 afd 47. Figures 1 and 2 show

the distribution of ages of the subjects:

100

a8l
aa
60
40
20 10 9 5 4
0 - I —

18-23 24-29 30-35 36-41 41-47

H Subjects

Figure 1 — Age of subjects

36-41;5% - 41-47;4%

30-35;8%

Figure 2 — Percentage of the Subjects’ age

Figure 1 and Figure 2 illustrate the diversity e tage range of the subjects.
However, the vast majority of the students (74%) laetween the ages of 18 and 23
years old. The second biggest age range is of 29tgears old but only reaching a
percentage of 9%, not being as relevant as theepexge of the 18 to 23 years old

range. Due to the wide range of numbers concerthi@gge groups and since it is clear
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that one group stands out as the most prominengemg, age will not be a relevant

variable for data analysis.

5.1.1.3- Courses

The total number of subjects is unequally dividetbithe eleven different
courses and there are great differences concethntptal amount of students in each
degree course. Table no. 2 demonstrates the umealaistribution of the total number
of subjects in each degree:

Degree Course N
Landscape Architecture 3
Information and Documentation Sciences 4
Animal Science and Technology 1
Economics 7
Nursing 19
Geography 2
Applied Foreign Languages 7
Languages, Literatures and Cultures 23
International Relations 14
Sociology 11
Tourism 18
Total 109

Table no. 2 - Number of subjects per degree course

Table no. 2 clearly shows that the degree coursds the most expressive
number of students are ‘Nursing’, ‘Languages, lateres and Cultures’ and ‘Tourism’.
‘Animal Science and Technology’ and ‘Geography’ evéte degree courses with fewer
subjects. This discrepancy in the number of stigdenthe different courses does not
allow one to analyse the data collected from thestjonnaire’s answers in terms of a
comparison between degrees, since the degreesawighy low number of students do
not give data that are pertinent enough to be cosdpavith the data provided by
degrees with a high number of students. Thereftihe, data provided by the
questionnaire will be analysed concerning the totahber of subjects with particular
significance given to the data extracted from tighdsst populated courses, which are

‘Languages, Literatures and Cultures’, ‘Nursingdanourism’.
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5.1.1.4-Year of course

Table no. 3 shows the distribution of studentsyear of degree course:

1st 2nd 3rd 5th

Degree Course Year Year Year Year Total
Landscape Architecture - - - 3 3
Information and Documentation Sciences 4 4
Animal Science and Technology 1 - 1
Economics 7 - - - 7
Nursing 19 - - - 19
Geography 1 1 - - 2
Applied Foreign Languages - - 7 - 7
Languages, Literatures and Cultures 14 2
International Relations 11 2 - - 14
Sociology 11 - - - 11
Tourism - 18 - - 18
Total 67 30 8 3 109
Total Percentage % 62% 28% 7% 3% 100%

Table no. 3 — Number of students per Jear

It is possible to conclude that the number of stisldn the I year is

substantially higher than the ones attending tie3' and %' years. The second with

the highest number of students is tA&y2ar. Due to this fact, the data collected will be

analysed not in terms of different years of dega#rse, but instead the answers will be

analysed considering the total amount of subjedtmetheless, and given the high

number of students attending th& yiear and the™ year when compared to the other

academic years, special relevance will be givethéodata collected from the subjects

belonging to those years.

® Most students were attending 1% cycle degree courses, which has a duration of three years. Landscape
Architecture has an Integrated Master's (2nd cycle), which adds two more years (4th and 5th years) but

no student attending the 4th year of Landscape Architecture was inquired.
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5.1.1.5 — Distribution of students per English laage subject attended

Students were asked to identify the subject ofEhglish language they were
attending at the moment of the submission of thestjonnaire. Table no. 4 identifies

the subjects attended:

English Subject Number of Students
English Language 11

English Language |l 22

English language IV 7

English language VI 7

English Applied to Tourism Il 18
English language and culture 14
Technical English 26

Total 109

Table no. 4 — Distribution of subjects per Englesiguage subject

Subjects were asked to specify the name of theisingbnguage subject they
were attending for organizational reasons. Nonefisglthe important variable to take
into account is the degree course and not the nissig of the subject, therefore this

data will not be analysed under this variable.

5.1.1.6 — Amount of years of English language study

The questionnaire included a question concerniegntimber of years students
had been learning English. This was introducedhénquestionnaire since the amount of
years of English language study may signify morewdedge and more awareness
concerning English and the topics of the questiasised. Table no. 5 and Figure 3
provide details on the data collected on this matte
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Years of Study N
1-2 years 2
3-4 years 3
5-6 years 17
7-8 years 34
9-10 years 47
11-12 years 9
13-14 years 2
N/A 3
Total 109

Table no. 5 — Number of subjects per years of stidlie English Language

13-14 years; N/A; 3% 3-4 1-2 years;
2% _\ [ years; 2%
3%

11-12
years; 8%

Figure 3 - Percentage of subjects per yeassudfy of the English language

Table no. 5 and Figure 3 show that the majoritpubjects had been studying
English for nine to ten years, representing 43%hef inquired students. These are
followed by those students that had been studyimgjigh for seven to eight years.

The analysis will consider the total amount of stud and data concerning age
will not be contemplated, since it was for statigturposes.

5.1.1.7 — Level of competence in English

Upon their enrolment at the University of Evora,tta¢ beginning of the first
year of their degrees, most students had to takengfish Language assessment exam
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to identify their competence level, according te garameters proposed by the Council
of Europe (2001): Al, A2, B1, B2, C1, C2.

In the questionnaire, subjects were asked to peowuite results of their
assessment. When confronted with this questiongteat majority of the subjects did
not remember their assessment levels, many of taskmng if there was absolute
necessity in providing the answer. For that reafmmdata are not reliable and will not

be included.

5.1.2- Analysis of Part Il of the Questionnaire

Part Il of the questionnaire (see Annex 1) was pused of a set of questions
that focused on the attitudes and reactions okthdents regarding research questions
no. 1 and no. 2. The data collected will be analysencerning the totality of students
versus the most populated degree courses (Languatgsitures and Cultures (LLC),
Nursing and Tourism). Some examples given to espmsnions will be extracted
nonetheless, from the several inquired degree esufidis aims at including the widest
variety of justification backgrounds for the quess, as well as due to all answers

being seen as valid data, despite the degree ctheseibjects are enrolled in.

5.1.2.1- Analysis of the data collected from Question no. 1

Question no. 1 asked the students to choose themstat which they would

identify their spoken and written English with as &s a native model is concerned.

Question no. 1 - From the statements given beldwpse the one with which you
identify the most

The options for the answers included the threestants that follow:

a) | identify myself with the English spoken andttem by me even though |
know it is not identical to a native model;
b) I accept it but | would like to get closer tmative model;

c) | do not identify myself with the English thapkak and write.
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This question was intended to make them reflectheir level of English, its

proximity to a native Standard and how comfortdb&y are with it.

The data collected from the answers are illustratélchble no. 6.

Q1 Totality of subjects - N LLC—-N Nursing - N Tairism - N
a) 43 11 3 6
b) 55 11 12 12
C) 11 1 4 0

N/A 0 0 0 0

Total 109 23 19 18
Table no. 6 — Results in numbers to question no. 1
ma) mb) mc)
67%
63%
>1% 48%48%
39%
33%
21%
16%
10%
4%
0
Totality of subjects / LLC/ % Nursing / % Tourism / %
%

Figure 4 — Percentages for question no.1

Table no. 6 and Figure 4 demonstrate that more 5084 percent of the total
amount of inquired students chose option b) wheB88s opted for a) and only 10% of
the students chose option c). According to theesited answers, we can apprehend that
more than half of the students accept the Enghisly speak and write but would prefer
to be closer to a native model of English. The sdamost given answer says that 39%
of students identify themselves with the Englisbytspeak and write even though they

know it is not the same as the English of a nagpeaker, and only 10% of the students
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do not feel any empathy for the English spokenaritten by them. It is possible that
these subjects are the ones with less proficiendyfarther analysis is needed regarding
this issue. From these data, two main conclusiansbe drawn: the first is that half of
the students wish their English would be differamd closer to the patterns that
constitute a native model, which might be an intlicathat students believe proximity
to a native model is considered to be more coardtto be a “better type” of English;
nonetheless, only 12% fewer students feel secutethee English they speak and write
even though they are aware of the differences lmtweand a native model of the
English language. Both data provide enough infoionafor one to understand that
there is a sense of acceptance towards the Erdgiadloped and utilised by them; the
difference is that there are slightly more subjedt® would like to modify it so as to

make it closer to a native model.

The analysis per degree course demonstrates asimidency of Nursing and
Tourism towards option b). LLC students were moradéd when opting for one
answer and options a) and b) were chosen in thee gaencentage (48%). Some
conclusions to be drawn are that LLC students seemscillate and are extremely
divided between full acceptance and wish for tacloser to a native model. This may

indicate that these subjects aim more at highguistic competence.

5.1.2.2 — Analysis of the data collected from Qioesho. 2

In question no. 2 students were asked about th#itudes towards their
pronunciation and how the Portuguese language raag mfluenced it. This fact was
not explicit in the questionnaire but it was expéal orally to the students when the

questionnaire was applied.

Question no. 2 — Concerning your speaking skillbenvyou speak English, you

consider that:

Subjects could choose from the following range mfans:

a) | do not have an accent;

b) I do have an accent but | accept it;
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c) | have an accent but | would like to be closeatspoken model of the native
of English.

Table no. 7 and Figure 5 show the data obtainezligir the answers given by
the totality of the inquired group and the threarses:

Q2 Totality of subjects - N LLC—-N Nursing - N Tairism - N
a) 32 9 6 4
b) 25 6 1 8
C) 52 8 12 6
N/A 0 0 0 0
Total 109 23 19 18

Table no. 7 — Results in numbers to question no. 2

ma) mb) mc)
63%

0,
48% 45%
39%
’ 359%

0 33%
29% Jeon 32% o
23% ° 229%
I %
[ |
Totality of subjects / LLC/ % Nursing / % Tourism / %

%

Figure 5 — Percentages for tjoes0. 2

The data provided by the answers given to this tepresillustrate that
concerning this topic, the total amount of studewds slightly divided when having to
speculate about pronunciation. The majority of stud (48%) stated they recognise
there is some influence from the Portuguese larguegtheir English accent and so
they would like to get closer to a native modeEwiglish; the two other options were
chosen by a very similar percentage of studeness#tond most chosen option was a)

(29%) closely followed by option b) (23%). The dati@ relevant to understand that

54




approximately half of the inquired group recognikasing an accent but would like to
change this fact and be closer to a native mot@.dn indication that the students are
not pleased with their pronunciation; the secondtrgoven answer reveals that almost a
third of the students do not believe they have a&ugaese accent when speaking
English or possibly do not wish to recognise tlaatdr; almost a quarter of the students
recognise their Portuguese accent as being presémir speech and state they accept
it. These results indicate that there is a widespality of opinions concerning
pronunciation than with the identification of thaititude towards the English they use
(see section 5.1.2.1). There was more consenstgsnts of overall use of English, as
most subjects expressed acceptance of the Engkstuse. Pronunciation appears here
as a more divisive subject for students. This maybbcause of the pressure students
feel, as Expanding Circle users of English, to kpig& the natives or because speaking

with an accent is socially understood as ‘speakid English’.

Another conclusion to be drawn concerning pronuranais that the proximity
to a native model of English is still an objectioe the majority of university students,
which may signify that native models of English ceming pronunciation are still

regarded as a rule to be achieved and followed.

Concerning the data collected from the degree esursach one presents a
different outcome. LLC students were divided betweptions a) and c), with a) being
chosen by 39% of students and c) by 35%. Thereawasscillation amongst this degree
course, with almost the same percentage betwegacssilstating they do not have an
accent and the ones stating they have an accemiduld prefer to be closer to a native

model.

The answers from Nursing students were more conaértbe great majority of
students (63%) stated they had an accent but wordter to be closer to a native
model. Option a) was chosen by a much smaller ptage of subjects (32%) and b)

being chosen by a very low percentage of studé&sts. (

Tourism subjects provided opposite answers to theigus courses: almost half
of the students opted for b) (45%), recognizingrtiaecent but accepting it; 33% of
students elected option ¢) and a) was the leastechoption (22%). Although more
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divided between b) and c) than Nursing studentyjrism students showed more

acceptance towards having an accent than LLC stsiden

Through the courses’ answers it is possible to lcalecthat LLC showed more
disinclination towards having an accent and Nursvag the course more disposed to be
closer to a native model.

5.1.2.3 — Analysis of the data collected from Qiegsho. 3

Question no. 3 focused on the mistakes made byd@se speakers of English
language.

Question no. 3 - What do you think about the mestadt spoken and written levels
made by Portuguese speakers of the English language

Students could choose from the following rangernsiers:

a) | do not consider them mistakes but as featafethe English language
spoken in Portugal;

b) I consider them mistakes but | accept them;

c) | consider them mistakes that should be cortesi that we can achieve a
spoken and written English identical or as closgassible to that of the native

speakers of English.

The data taken from the answers given are pres@émfEable no. 8 and Figure 6.

Q3 Totality of subjects - N LLC-N Nursing - N Taurism - N

a) 9 0 2 3

b) 26 7 9 4

C) 74 16 7 11
N/A 0 0 1 0
Total 109 23 19 18

Table no. 8 — Results in numbers to question no. 3
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ma) mb) mc) mN/A

68% 70%
61%

47%

37%
30%

17%
0,
8% 11%

5%
] 0% 0% 0% . = 0%

Totality of subjects / LLC/ % Nursing / % Tourism / %
%

Figure 6 — Percentages for questior8no.

The statistics demonstrate that there is a mucte mlear agreement regarding
mistakes concerning the total amount of subjectwide majority of the subjects (68%)
chose statement c¢) and only 24% and 8% pickednsegiis b) and c), respectively.
These percentages show that students have a sipinign concerning the mistakes
made by the Portuguese speakers of the Englisludaeg the majority believe they are
actually mistakes and that they should be correstedrder to be closer to a native
model; only 24% of the subjects saw them as mistakidough they accepted them as
such and a meagre 8% of the students saw thesakessas features of the English
language spoken in Portugal. This preferred pofntiew is in consonance with the
previous most chosen statements (see sectionslbah@ 5.1.2.2) in questions no.1 and
no.2 where students had stated preference forseméss to a native model of English.
Nonetheless, this tendency is much more widely esqed here which is possibly due
to the use of the word “mistakes” in the questibims fact may have exercised a certain
weight on the students’ first reaction to the gisesbeing asked. However, the word
“mistakes” was intentionally placed so that it @buheasure the degree of openness of
the students towards the topic of mistakes/featdnes results have shown that there is
a degree of openness of only about 8% of the stadegarding the “mistakes” made
by the Portuguese students when speaking Englisdatiges of the English spoken in
Portugal.

57



The results by degree course present discrepandi€sstudents’ answers were
very expressive, with more than two thirds (70%aging option c), and therefore
believing mistakes must be corrected in order tocchpser to a native model and almost
one third opting for b). Very expressive is alse thct that none of the students chose
statement a), which shows no openness from thigpgtowards seeing mistakes as

features.

Nursing students showed an opposite opinion: alinalstof the students (47%)
chose b), stating they acknowledge the mistakesthimyt accept them, followed by
those who elected c) (37%), which shows this wamee divisive question for Nursing
students than it was for LLC students. More thafo 1df these subjects (11%) stated

they see the mistakes as features of the Engligkespn Portugal.

The majority of Tourism students elected staten®nby a large percentage
(61%), while the remaining of them were closelyidigd between statements b) (22%)
and a) (17%). Tourism was the degree course wehhighest percentage of subjects
(among the three most populated degrees) who atepistakes as features of the

English spoken in Portugal.

5.1.2.4 — Analysis of the data collected from Qioesho. 4

Question no. 4 provided the need to state an @piooncerning the possibility

of a future variety of “Portuguese English”.
Question no.4 - Do you consider it is possible gékistence in the future of an English
variety with features coming from the Portuguesegleage (Portuguese English)?

Why?

Table no. 9 and figure 7 illustrate the results:
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Q4 Totality of subjects - N LLC-N Nursing - N Taurism - N
Yes 17 5 2 1
No 91 17 17 17
N/A 1 1 0 0
Total 109 23 19 18
Table no. 9 — Results in numbers to question no.4
EYes mNo mN/A
94%
89%
83%
74%
y 22%
16% 11% »
1% 4% 0% 0%
Totality of subjects / LLC/ % Nursing / % Tourism / %
%

Figure 7 — Percentages for questiordno.

The data provided demonstrate an overwhelmingetgeyd towards the answer
No. The great majority of students are not opetiéopossibility of the future existence
of an English variety with characteristics comimgnii the Portuguese language. This
predisposition to a negative answer is not sunpgisince students had already stated in
the previous answers a tendency towards a nativeehad English. It is the broad
difference between the percentages that is mosifisant: only a small number of
subjects (16%) consider the existence of a Poragyulnglish to be possible. This
discrepancy happens not only in terms of the tgtalf subjects but also in the data
collected from the three degree courses. Only Litdents seemed a little more open to

possibility of the emergence of such variety (22%).

The explanation given by students when answeriagd\the possibility of the

appearance of a Portuguese English relies mainljoum factors: 1) cultural and
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linguistic specificity; 2) the maintenance of thegmal form of each language; 3) the

universality of English; 4) the capacity of the Rguese for speaking English well.

Concerning the cultural aspects of each languagyeral students expressed the
opinion that both the English and the Portuguesguages have their own cultural

specificities and a Portuguese English would meatmgnthese two distinct cultures:

| think not, because each language has its histoy specificities. English in
Portugal may assimilate the lexical issues fromPlogtuguese language, but that is it.
(LLC, Y1)’

No, | don’t think it is possible. Portuguese andgish people are very distant
people concerning language. The closest to Portsguenglish will be the lexical
borrowings.(LLC, Y1)

No, but I consider to be possible the existenadbefissimilation of some words

coming from the Portuguese language into Engligh, Y1)

No, even though these languages influence each, atitering their own words,

there shouldn’t be a variety with these characterss (IR Y2)

These explanations for answeriblp are based on a mixture of cultural and
linguistic reasons. Nonetheless, one aspect temseommon to almost all answers is
the reference to lexicon and the possibility ofwwoence of word borrowings between

the two languages.

Some students referred to the maintenance of thgrial” form of English:

No, | don’t consider it possible, because | thihlattthe “original” English

should be preserved, even if variants like “Portegel English would appear{IR, Y1)

" The following abbreviations will be used to identify the subjects: AFL — Applied Foreign Languages; E —
Economics; IDS — Information and Documentation Sciences; IR — International Relations; LA — Landscape
Architecture; LLC — Languages, Literatures and Cultures; N — Nursing; S - Sociology; T — Tourism; Y1 —
Year 1; Y2 —Year 2, Y3 —Year 3.
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No, because that would lead to a deviance of thgliéinlanguage, that in a
distant future could lead to the impossibility ohumunication between the speakers of
the language(LLC, Y2)

No, because each language should obey to its oaigthown style(LLC, Y?2)

No, because we would be modifying the languag# ase it is not correct to

adapt the language to each one of (IR, Y2)

Most of the statements above have in common theetlfat students seem to
regard languages as fixed and not to be subjeathtmge. Subjects identify the

emergence of a new variety as deviation from therglanguage.

Concerning the universality of the English language a justification for a

negative answer, the following answers were fownioet particularly interesting:

No. To me the possibility of the creation of suahety does not make sense.
English is a universal language, it is not to beided into varieties(LLC, Y?2)

No. (...) English is a universal language, so ifwamnt to know English it should

be perceptible in every part of the war(tl, Y1)

No. Because English is a language with features whiversal language and so

it can suffer influences in some regions but negeape from its standar(iR, Y?2)

| don't think such thing will happen. We could lase role of English as a
universal language if it were fragmented into saVelifferent kinds of influences and
characteristics(LLC, Y1)

These subjects see English as a universal languadjen order to be globally
understood, the standard model must not be diviidedvarieties or at least it must be

the norm to be followed.
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Concerning the capacity of the Portuguese peopleaming English, subjects

said:

No (...) because | believe the Portuguese peoptet dave great difficulties

concerning the English languagé&.LC, Y1)

Affirmative answers included justifications condegn a way to understand
English better, the existence in the present oérotlarieties of English, as well as the
multicultural aspect of English. The following arew illustrate the justifications given

by the subjects who answered Yes:

It would be a good idea to have an English with trexiety so that way people
could understand it betteflDS, Y1)

| think it is possible because it would be very djogiven that the English
language is more widely spoken throughout the werldl and that way it would be

easier to understand each other linguistically dpeg.(S, Y1)

Yes, | think that this emergence is possible bec#usould be easier to learn
English.(S, Y1)

Yes, since there are other varieties of Englisthigiatures coming from other
countries, it is probable that it appears; also dese of the great number of Portuguese
who speak EnglisLLC, Y2)

There may be the possibility of such variety likes tas a way of bringing
English closer to everybod{LLC, Y1)

| find it possible, but more as sort of “culturauslies”. It will be interesting but
| would prefer it as a cultural study rather tharsady of language for communication.
(LLC, Y2)

Yes, due to multiculturalism and the need to adapyuages to culturegN,
Y1)
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The first three statements are related to enhgrtbm learning of English. These
subjects believed that such variety could be a@fapprehending the English language
more easily, given that it would have features ecmrirom the Portuguese language.
The fourth explanation states previous knowledgat there are other varieties of
English, and so Portuguese English would only beatural consequence of the
evolution of English into a new variety, as it happd previously in other countries.
The last three statements have a cultural exptamafihese subjects believe in the
possibility of such variety for cultural reasonsclsuas bringing English closer to
everybody, as an experience for a new culturalesibgnd due to multiculturalism
which leads languages to adapt to different cuture

Given the answers stated by the students and rinativations for answering
Yes or No, it is interesting to realise that theimjstification found for answering
negatively were for linguistic and cultural reasathe maintenance of the originality of
the language as well as preserving the culturatacheristics of both languages. The
same reasons were given for answering positivélydemnts mainly referred to a better
comprehension of the English language, as welhasgrtulticulturalism aspect, allied to
a need to adapt languages to cultures. It is haabée to notice that almost the same

motivations divided and led students into givingpogite answers.

5.1.2.5 — Analysis of the data collected from Qio&sho.5

Question no. 5 regards the identification of thedents with Portuguese
English:

Question no. 5 — Would you identify yourself witfPartuguese English”? Why?

Table no. 10 and figure 8 present the resultsitoddafrom this question.
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Q5 Totality of subjects - N LLC-N Nursing - N Taurism - N
Yes 25 7 4 6

No 78 14 15 11
N/A 6 2 0 1
Total 109 23 19 18

Table no. 10 — Results in numbers to question no.5

71%

23%

6%

30%

HYes mNo mN/A

61%

9%

79%

21%

0%

61%

33%

6%

Totality of subjects LLC/ %

/%

Nursing / % Tourism / %

Figure 8 — Percentages for questimrb

The results shown in Table no. 10 and in Figurde@onstrate the same
tendency to a lack of openness towards a Portugbdegésh variety from the total
amount of subjects. The great majority of studstased they would not feel identified
with an English variety with features of the Portage language. However, the
percentage of positive answers towards the maftetentification is higher than the
one concerning the possibility of existence of suahety (See section 5.1.2.4). 23% of
the inquired responded they would feel identifieithva “Portuguese English” variety.
This means there are more students that wouldifgemnth it, even though most of the

students would not believe such variety’s existemoald be possible.
This tendency is also clear when analysing thea gadr degree courses.

Tourism students showed slightly more opennessrttsividentification, with little more

than one third stating they would identify themsslwith a Portuguese English.
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Nursing students were the least open to such phigsilivith 21% of the students

answering Yes.
The following are some of the reasons for the pasend negative attitudes. As
far as the negative answers are concerned, stuchamtsoned mostly reasons related to

“correctness”, to maintaining the “original” struceé of English and the proximity to the

British and American models:

No, because a language should be spoken corréti®yY1)

No,(...) it wouldn’t be a correct Englist{N, Y1)

No, because either you speak English correctlyaar should try to improve it.

(T, Y1)

These answers show subjects see variations to @ththglish as deviations
and transforming incorrectly the language. ThersfarPortuguese English variety was
perceived as using English incorrectly. The existeaf other varieties of the English
language was further developed with the subjectisannterview (see Annex 2).

Other students referred to the need to keep tlgaidage in its original form:

No! Because | think languages should be kept im trginal version.(IR, Y1)

No. Because | am in favour of the “original langesg. (IR, Y1)

No! | do not agree, | say yes to studying and teehlanowledge of English but
no to disguising it with alterations its origin@\, Y1)

Keeping English in its original form is mentioneg beveral subjects. The
appearance of a new variety is regarded as transfgrthe original background of

English.

Some other subjects remarked that learning Englibased on a native target:
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No, even though | make some mistakes, | alwaye gt as close as possible to
native English(N, Y1)

No, | speak English as close as possible to Endlism England or to the

American one(T, Y2)

These subjects’ goal is to achieve an English Iegeklose as possible to a
native model and aiming at a native level is tmeason not to feel identified with a

Portuguese English variety.

Regarding the affirmative answers, the main reagiven were based on the
tendency students have to be influenced by thethemdongue when speaking English,
the ability to better understand English, as waelltlae cultural aspect of Portuguese
features in the English language:

Yes. Because in spite of trying as hard as | caortuguese will always

influence my EnglisiN, Y1)

Maybe. Because | use some Portuguesessipns when | speak EnglighLC,
Y1)

Yes, because | consider myself as one of the Rertegwho speak with a
Portuguese accent when speaking English, and bechusse some grammatically

incorrect and “Portuguese” expressiong., Y2)

Concerning the ability to better learn and compneh&nglish, a Sociology

student stated:

Yes, because it would make the English languageitepn much easier at a

written and oral level(S, Y1)

| think so, because communication with other peophl® wouldn’'t speak

Portuguese but English would be eas{&, Y1)
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Some subjects identified themselves with this vgrisince they believe it
would be easier to learn English if there were suamtiety and that it would enhance
communication between the Portuguese and othelgwaih different nationalities.

Other subjects referred to cultural aspects:

Yes, because it would be a well-written and spokmglish but with a
Portuguese brandN, Y1)

If English is considered a universal language htheach country should adapt
English to its culture(S, Y1)

Subjects showed empathy towards such variety asyaolvcreating a unique
form of English with Portuguese features, which ildoe a way of applying certain
cultural aspects to English spoken in Portugal.sTimay demonstrate students see

English as tool for multiculturalism and intercuilcommunication.

Through the analysis of the answers provided bysthgects, it is clear that the
reasons for answering negatively to a possible tifigation towards Portuguese
English are based mainly on linguistic reasonsti@nother hand, the justifications for

answeringyesare a mixture of linguistic reasons with culturaks.

The following sub-chapter will focus on researchesfion no. 3 and it will
provide the data from Part Ill of the questionnawich consisted of grammar
questions with options for the students to choseahswer considered correct, with
which it will be possible to compare the attitud#gated by the students (see section
5.1.2) with their grammatical and linguistic bel@aui concerning the use of features of

the Portuguese language when using English.

5.1.3- Analysis of Part Il of the Questionnaire

Part Il consisted of 12 grammar questions. Eaelsgmted four options: a) or b)
included sentences either following with grammatesuof Standard English or

introducing features commonly used by the Portugusseakers of English, therefore
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either a) or b) included the option that was “imeot” according to Standard English
rules of grammar. Option c) could be chosen whdmnests thought both answers were
correct and d) gave the students the opportuniprdgide another answer. As in Part Il
(see section 5.1.2), results present the total amolusubjects and of the three most

populated degree courses (LLC, Nursing and Tourism)

The results per total amount of subjects and pgregecourse were presented in
Tables which included numbers and percentages.e$ahtluding both results were
chosen in order to help the interpretation of tlaadsince it is an extensive set of
results. The examples given by subjects who chQseele chosen based on their
relevance; therefore it included data from the ssviequired degree courses and not

only from LLC, Nursing and Tourism.

5.1.3.1- Analysis of question no. 1

Question no.1 was related to an expression frefuesed by the Portuguese
when speakers of English but that in Standard Bhgtidoes not exist. The expression
is “in what concerns’and it is a translation of “no que diz respeitd”isl often used

instead of “concerning” and “as far as”. The studdrad the following options:

a) In what concerns reading, | like science fictioroks.
b) Concerning reading, | like science fiction books.
c) Both are correct.

d) Another option.

Table no. 11 shows the results:

Q1 Totality of subjects - N LLC-N Nursing - N Taurism - N
a) 46 (42%) 4 (17%) 12 (63%) 9 (50%)
b) 42 (38%) 13 (57%) 5 (27%) 7 (39%)
C) 14 (13%) 5 (22%) 1 (5%) 2 (11%)
d) 5 (5%) 1 (4%) 1 (5%) 0 (0%)

N/A 2 (2%) 0 (0%) 0 (0%) 0 (0%)

Total 109 23 19 18

Table no. 11 — Subjects’ answers in numbers antepéages to question no. 1
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The majority of subjects (42%) choose option a)ictvwas the expression that
does not exist in Standard English. It was closieljowed by b) (38%) which
represented the expression that follows Standaglidgbnrules. Even though it is not an
expressive majority, the division between the twsveers is clear, with the students
demonstrating a tendency to use the Portuguesessipn. Few subjects thought both
answers were correct (13%) and only 5% of studentwided a different answer.
Concerning the degree courses, LLC was the onlyebeeting b) most of the times,
with Nursing and Tourism electing a) (63% and 50féspectively). This may
demonstrate that LLC students were more awareeohtim-existence of the expression
in what concernsthan Nursing and Tourism students, which showedefbén

correctness of the “Portuguese” expression.

5.1.3.2- Analysis of question no. 2

Question no. 2 referred to a lexical feature tgfycused by the Portuguese,
which consists of using the verb “to delivavhen wanting to refer to the meaning of
the verb “to submit”:

a) John will deliver his assignment on Monday.
b) John will submit his assignment on Monday.
c) Both are correct.
d) Another option.

The results follow:

Q2 Totality of subjects - N LLC-N Nursing - N Taurism - N
a) 24 (22%) 2 (9%) 4 (21%) 7 (39%)
b) 52 (48%) 14 (61%) 5 (27%) 8 (44%)
C) 30 (27%) 7 (30%) 10 (52%) 3 (17%)
d) 2 (2%) 0 (0%) 0 (0%) 0 (0%)
N/A 1 (1%) 0 (0%) 0 (0%) 0 (0%)
Total 109 23 19 18

Table no. 12 - Answers in numbers and percentaggadstion no. 2
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Subjects seemed less divided when electing an eansw this question: a
majority of 48% of all subjects chose b), whichresponded to the option of Standard
English. Nonetheless, more subjects opted for 902a result that was close to the one
that option a) had (22%), the option with the Pguiese expression. More students
believed that both expressions were correct, whiehy indicate more uncertainty
towards the correct answer or belief that both @xgons exist. The data collected from
the degree courses’ analysis diverge: the greairhapf LLC students (61%) chose b),
with option c) being the second most given ans®e¥4); a majority of 52% of Nursing
students elected c), believing that both answerse werrect and Tourism students
seemed more divided between a) and b), giving tstigjority to b) (44%) against 39%
of option a). An overall analysis shows that maredents thought both answers were
correct, which demonstrates less awareness oftémelard model as well as a greater

influence of the Portuguese lexicon on the Engdlisse subjects produce.

5.1.3.3- Analysis of the data provided by question no. 3

Question no. 3 referred to the borrowing of thedvtliscipline” that is often
used by the Portuguese when wanting to refer @mcademic subject. The options

follow:

a) English is a very easy subject.
b) English is a very easy discipline.
c) Both are correct.

d) Another option.

Results are presented in Table no. 13:

Q3 Totality of subjects - N LLC-N Nursing - N Taurism - N
a) 61 (56%) 15 (65%) 7 (37%) 14 (78%)
b) 31 (28%) 2 (17%) 7 (37%) 4 (22%)
C) 15 (14%) 5 (22%) 5 (26%) 0 (0%)
d) 1 (1%) 1 (4%) 0 (0%) 0 (0%)

N/A 1 (1%) 0 (0%) 0 (0%) 0 (0%)

Total 109 23 19 18

Table no. 13 — Answers in numbers and percentaggsestion no. 3

70




Overall results show that more than half of thejects (56%) opted for a),
which was the option presenting the standard westdbject”, while 30% chose b), the
sentence containing the lexical adaptation fromRbeguguese language. More subjects
demonstrated tendency for choosing either a) oather than stating both were correct,
since 14% of subjects opted for ¢). The analysidadé by degree course had different
outcomes: most LLC students elected a) (65%) wtioa c) being the second most
chosen answer (22%); Nursing students opted eqtallg) and b) (37% each) and c)
being elected by slightly more than a quarter aflehts (26%); the great majority of
Tourism students chose a), the answer based ownleé@thinglish (78%) while c) was
elected by none of students. Tourism seemed tlsé déaded degree course concerning
this question, while Nursing subjects were extrgniivided when having to elect the

correct answer.

5.1.3.4 — Analysis of the data provided by question4

This question was based on a lexical transferermee the Portuguese language
which consists of using the verb “to lose” instedidto miss”. In Portuguese, the verb
‘perder’ may be used with the meaning of both Gse’ and ‘to miss’. The options were

the following:

a) If you don’t leave now, you will lose the bus.
b) If you don’t leave now, you will miss the bus.
c) Both are correct.

d) Other option

Table no. 14 shows the results:

Q4 Totality of subjects - N LLC-N Nursing - N Taurism - N
a) 23 (21%) 2 (7%) 8 (42%) 5 (28%)
b) 69 (63%) 17 (74%) 10 (53%) 10 (55%)
9) 15 (14%) 4 (17%) 1 (5%) 3 (17%)
d) 2 (2%%) 0 (%) 0 (0%) 0 (0%)

N/A 0 (0%) 0 (%) 0 (0%) 0 (0%)

Total 109 23 19 18

Table no. 14 — Answers in numbers and percentaggsdstion no. 4
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The majority of students chose b) (63%), the StashdEnglish option. Almost
three quarters of LLC students (74%) elected b) @navas the second most given
answer by this group. (17%); Nursing students tzeill more evenly between a) (42%)
and b) (53%). Tourism was the degree course wighnttost spread results: slightly
more than half opted for b) (55%), while 28% eldctg and 17% elected c). These
results show that LLC was the least divided degreerse and Tourism the most

divided one concerning choosing one of the options.

5.1.3.5- Analysis of the data provided by question no. 5

Question no. 5 deals with the ‘false friend’ “teef@nd”, similar to Portuguese
“pretender” but which has a different meaning @tetend = Port. “fingir”; to intend =

Port. “pretender”). The options were:

a) Kate intends to learn Japanese next year.
b) Kate pretends to learn Japanese next year.
c) Both are correct.

d) Another option

The data collected is shown in the following Tatbe 15:

Q5 Totality of subjects - N LLC-N Nursing - N Taurism - N
a) 30 (27%) 10 (44%) 2 (11%) 5 (28%)
b) 51 (47%) 6 (26%) 13 (68%) 8 (44%)
C) 28 (26%) 7 (30%) 4 (21%) 5 (28%)
d) 0 (0%) 0 (%) 0 (0%) 0 (0%)

N/A 0 (0%) 0 (%) 0 (0%) 0 (0%)

Total 109 23 19 18

Table no. 15 — Answers in numbers and percentaggsdstion no.5

The data collected from the totality of subjeatsl &lursing and Tourism degree
courses are similar: overall, almost half of sutgechose b) (47%), which was the
option presenting the non-standard use of the tterlpretend”. The other half was
evenly divided between a) (27%) and c) (26%). Toarstudents provided similar data:
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44% elected b), and the remaining students eqoaligd for a) and c) (28%). Nursing
subjects elected b) by a larger percentage: 68%tudlients stated thiiate pretends to
learn Japanese next yearas the correct answer. The second most given eanlsw
Nursing students was c), with 21% stating both amswvere correct. Only LLC elected
a) most of the times (44%). Other LLC studentsdbvdi their answers similarly between
c) (30%) and b) (26%).

The majority of overall subjects, Tourism studeatsl the great majority of
Nursing students chose the verb “to pretend” whin meaning of the Standard English
“to intend”. This suggests that this transferenceuos frequently in the English spoken
in Portugal and it is not perceived as a mistake.

5.1.3.6- Analysis of the data provided by question no. 6

The conjunction “although” is often used as a symo of the adverbs
‘however’, ‘nevertheless’, ‘nonetheless’. The caifun might exist if one considers the
possibility of using ‘although’ or ‘however meamgnbut’ when commenting in a

statement. The provided options were:

a) He is a very good musician. Although, he neleysin public.
b) He is a very good musician. Nevertheless, hemaays in public.
c) Both are correct.

d) Another option

These were the results:

Q6 Totality of subjects - N LLC-N Nursing - N Taurism - N

a) 72 (66%) 12 (52%) 12 (63%) 14 (78%)

b) 20 (18%) 8 (35%) 4 (21%) 1 (5%)

C) 13 (12%) 2 (9%) 3 (16%) 3 (17%)

d) 4 (4%) 1 (4%) 0 (0%) 0 (0%)
N/A 0 (0%) 0 (0%) 0 (0%) 0 (0%)
Total 109 23 19 18

Table no. 16 — Answers in numbers and percentaggsdstion no.6
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The results clearly show that a) was vastly pegszkias the correct answer by
the totality of subjects (66%). The same happenigd M.C (52%), Nursing (63%) and
Tourism (78%) students. b) was the second moshgaweswer by all groups except for

Tourism students, who chose c) (17%).

Subjects visibly chose the Portuguese syntagtictstre without realizing it is a

syntactic structure that it is not used in Standandlish.

5.1.3.7- Analysis of the data provided by question no. 7

Question no. 7 presented the frequently used graratnecture “to dream with”
(instead of Standard English “to dream of/abouthich is frequently used in English
spoken in Portugal. This happens because in Pasagthe preposition that is used
with the verb ‘to dream’ (*sonhar”) is “com”, whidkads to the interference “to dream

with”. These were the options:

a) | have always dreamed with going to Australia.
b) I have always dreamed of going to Australia.
c) Both are correct.

d) Other option.

Results follow:

Q7 Totality of subjects - N LLC-N Nursing - N Taurism - N
a) 25 (23%) 14 (61%) 4 (21%) 7 (39%)
b) 70 (64%) 8 (35%) 12 (63%) 7 (39%)
C) 3 (3%) 1 (4%) 1 (5%) 1 (5%)
d) 11 (10%) 0 (0%) 2 (11%) 3 (17%)

N/A 0 (0%) 0 (0%) 0 (0%) 0 (0%)

Total 109 23 19 18

Table no. 17 — Answers in numbers and percentaggsdstion no.7

Results are unequal: most of the overall subjelstse b) (64%), the Standard
English option and almost a quarter opted for g option using the Portuguese-

influenced expression. A meagre 3% chose c), stdtoth answers were correct. One
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aspect to be noticed is the fact that this questias one of those in which option d) had

a significant percentage. 10% of students gaver aigons such as:

| have always dreamed going to Austrdli, Y1; N, Y1)

| have always dreamed on going to AustrdlR, Y1)

| have always dreamed in going to Austrgla Y 1)

Either the omission of preposition or the usamdther do not obey the Standard
English rules and using other prepositions may méeat these subjects have no

awareness of Standard English use of “of” or “abatter the verb “to dream”.

Most of LLC students elected a) (61%), stating tlorrect answer washave
always dreamed with going to AustralifNursing students provided a different
tendency: most students chose b) (63%) and 21%edjod ourism data show an equal
distribution of answers between a) and b) (39% eadtile 17% chose d). In general,
subjects seemed less open to the possibility df ABoswers being correct and showed a
greater tendency in choosing the Standard answeuridus aspect is that LLC subjects
demonstrated for the first time a greater tendetawards the answer with the
Portuguese language transference (61%) while Nyirshowed a broader tendency

towards the Standard option for the first time (§3%

5.1.3.8- Analysis of the data provided by question no. 8

This question was based on the duplication of dhigject that occurs in the

English spoken in Portugal:

a) Finding an excellent doctor is very difficult.
b) Finding an excellent doctor it is very difficult
c) Both are correct.

d) Another option.

These were the results:
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Q8 Totality of subjects - N LLC-N Nursing - N Taurism — N

a) 86 (79%) 18 (78%) 14 (74%) 16 (90%)

b) 10 (9%) 3 (13%) 3 (16%) 1 (5%)

C) 11 (10%) 2 (9%) 2 (10%) 1 (5%)

d) 2 (2%) 0 (0%) 0 (0%) 0 (0%)
N/A 0 (0%) 0 (0%) 0 (0%) 0 (0%)
Total 109 23 19 18

Table no. 18 — Answers in numbers and percentaggsestion no. 8

The total amount of subjects’ results and degmese results are similar: the

vast majority of students of the analysed groupssetoption a), the Standard answer.

Option a) was chosen by a large difference in pgagge from the other options by

overall subjects (79%), LLC students (78%), Nurssigdents (74%) and Tourism
students (90%).

5.1.3.9- Analysis of the data provided by question no. 9

In Standard English, the expression “such as” edus provide examples. In
Portuguese, the expressions “como, por exemplousee in the same context, which
leads to the use of “as, for example” in the Emgéipoken in Portugal.

The options were:

a) | brought many things from London, such as b@wigpaintings.

b) | brought many things from London, as, for ex@nipooks and paintings.

c) Both are correct.

d) Another option.

Q9 Totality of subjects - N LLC-N Nursing - N Taurism - N
a) 53 (48%) 12 (52%) 12 (63%) 8 (44%)
b) 14 (13%) 3 (13%) 4 (21%) 2 (11%)
C) 39 (36%) 8 (35%) 3 (16%) 8 (44%)
d) 3 (3%) 0 (0%) 0 (0%) 0 (0%)
N/A 0 (0%) 0 (0%) 0 (0%) 0 (0%)
Total 109 23 19 18

Table no. 19 — Answers in numbers and percentaggsestion no. 9
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Most students chose the Standard English opti¢48%p),while 36% chose c) as
the second most chosen option. LLC provided sind&ta, with little more than half of
the students selecting a) (52%) and 36% statiniy &aswers were right; the majority of
Nursing students chose a) (63%), while the remgidimided their answers between b)
(21%) and c) (16%). Tourism students elected a) @naith the same percentage
(44%), which shows that the same number of subjboisght the Standard answer was
the correct one and that both answers were correct.

5.1.3.10- Analysis of the data provided by question no. 10

This question featured the following Standard agti¢ structure: when using
“being” in the first clause, the subject must be sme in the second clause. Otherwise,
“as” or “since” must be used. Using “being” in thest clause when the second one has

a different subject occurs frequently in the Ertgkpoken in Portugal. Options were:

a) Being a close family, he was always protectetlib parents.
b) Since it was a close family, he was always pteteby his parents.
c) Both are correct.

d) Another option.

These were the obtained results:

Q10 Totality of subjects - N LLC-N Nursing - N Tourism - N
a) 37 (34%) 8 (35%) 4 (21%) 3 (17%)
b) 54 (49%) 10 (43%) 10 (53%) 11 61%)
C) 14 (13%) 5 (22%) 4 (21%) 3 (17%)
d) 3 (3%) 0 (0%) 1 (5%) 1 (5%)

N/A 1 (1%) 0 (0%) 0 (0%) 0 (0%)

Total 109 23 19 18

Table no. 20 — Answers in numbers and percentaggsdstion no.10

Almost half of the totality of subjects chose #9%) the Standard option while
34% chose a), the answer with the Portuguese simtBsature. The three degree
courses also elected b) as their first choice, Wit being the one with the higher
percentage of subjects choosing a) (35%) and ¢%)22LC students seemed the
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degree course with the most divided answers, deimabimgy more uncertainty towards
which syntactic structure to choose as the cowaet Tourism students were the ones
electing the Standard answer with the highest pésge, which demonstrates greater

awareness towards that syntactic structure of @rangnglish.

5.1.3.11- Analysis of the data provided by question no. 11

In Standard English, adverbial groups are freqyeplthced at the end of the
clause and not between the verb and the objeateSmthe Portuguese language it is
possible to place them after the verb, this featsresometimes used in the English

spoken in Portugal. The options consisted of:

a) She uses very much the Internet to buy books.
b) She uses the Internet very much to buy books.
c) Both are correct.

d) Another option.

The results were the following:

Q11 Totality of subjects - N LLC-N Nursing - N Tourism - N
a) 29 (26%) 4 (17%) 5 (26%) 7 (39%)
b) 52 (48%) 13 (57%) 8 (42%) 7 (39%)
C) 13 (12%) 2 (9%) 4 (21%) 1 (5%)
d) 15 (14%) 4 (17%) 2 (10%) 3 (17%)

N/A 0 (0%) 0 (0%) 0 (0%) 0 (0%)

Total 109 23 19 18

Table no. 21 — Answers in numbers and percentaggsdstion no.11

Almost half of the total humber of subjects chdye the Standard English
answer; slightly more than a quarter chose a)atisver with the Portuguese feature.
Also, 14% of the subjects opted for d) and gaviedéht answers such as:

She uses the Internet very often to buy b@ok€, Y1; AFL, Y3)

She uses the Internet a lot to buy bo@ksY1)
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Students seemed to believe that none of the pedvagtions were correct and
therefore created a new sentence with a new advEnese substitutions may
demonstrate that subjects neither recognized tlandadtd English example nor
identified themselves with the Portuguese feathesjing the need to create a new

sentence.

The majority of LLC and Nursing students also &dy (57% and 42%,
respectively). The remaining Nursing students seemere divided between a) (26%)
and c) (21%). LLC students were divided betweemra) d), which may mean there
were more subjects believing none of the answers werrect than the ones believing
both answers were right. Tourism students osedlavenly between a) and b) (39%
each), which means the Standard English syntairtictare and the one influenced by
the Portuguese language had the same number @ctsilgjecting them as the correct
answers. This syntactic structure revealed itsslfoae of the most dividing ones

amongst Tourism students.

5.1.3.12- Analysis of the data provided by question no. 12

Question no.12 refers to the propensity in the Bhgdpoken in Portugal for the
inversion of the word order ‘subject + verb’ affgpnouns such as “why” and “how” in
indirect questions. In Standard English, such isieer must only occur when an

interrogative pronoun is used in a direct quesfidre options were the following:
a) Carl doesn’'t understand why Anne is sad.
b) Carl doesn’t understand why is Anne sad.
c) Both are correct.

d) Another option.

These were the results:
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Q12 Totality of subjects - N LLC-N Nursing - N Tourism - N
a) 65 (59%) 11 (48%) 11 (58%) 12 (66%)
b) 28 (26%) 9 (39%) 6 (32%) 3 (17%)
C) 15 (14%) 3 (13%) 2 (10%) 3 (17%)
d) 1 (1%) 0 (0%) 0 (0%) 0 (0%)

N/A 0 (0%) 0 (0%) 0 (0%) 0 (0%)

Total 109 23 19 18

Table no. 22 — Answers in numbers and percentaggsdstion no. 12

Data show subjects tended to choose the Standatidno almost 60% of
students chose a), against 26% who chose b); Lu@ests seemed more divided
between a) (48%) and b) (39%) than the other twgrese courses. Nonetheless, the
Standard English answer was the most given one.osir60% of Nursing students
opted for a), with b) being the second most seteogion and most Tourism subjects
chose a) (66%), with the same percentage of sgbpgating for b) and c) (17% each).
These data show that while Tourism was the deghe# temonstrated more
identification with the Standard answer, LLC was tlne with the highest percentage of
subjects choosing the option with the syntactituiesafrom the Portuguese language.

5.1.3.13 — Overall analysis of results

After the analysis of the data provided by Pdrbflthe questionnaire, several
conclusions can be drawn. These data, when compatiedhe one taken from Part Il
(see section 5.1.2), demonstrates that the subjettisudes do not correspond
completely to their grammar answers. A large pesgmof subjects stated they saw the
mistakes made by the Portuguese when speakingsBngd mistakes that should be
corrected in order to be as close as possiblegm#tive model (see section 5.1.2.3),
and an even larger percentage stated they wouldamsider possible the emergence of
a variety of English with Portuguese features iheytwould identify themselves with
such variety (see section 5.1.2.4 and 5.1.2.5p datlected from Part Ill show that
many times students chose the answer with the flaete feature, such as in question
no. 1 and question no. 6. In several questiongma), which stated both answers were
correct, was chosen by a considerable amount géstgsbsuch as in question no. 2 and

in question no. 9. Though in some questions sub@ated for the answer that complied
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with the rules of Standard English, in others, atéhces in percentages between the
former and the answer with the Portuguese influemeee not extensive, such as in
guestion no.10. One aspect to be noticed is thelfla€ students’ answers were the
ones that came closer to Standard English and avlilgger difference of percentages
between the Standard English answer and Portugeasge answer, except for some
of the questions with a syntactic background, saglguestion no. 6, no. 7, no. 10 and
guestion no. 11.

Another conclusion that can be drawn from the dathat LLC students have a
higher level of competence in English, since theyeaxthe degree course which showed
greater tendency for choosing the Standard options.

Through the collected data, it is possible to codel that there is a strong
presence of the features of the Portuguese Engjlibjects’ answers, since many have
chosen and have produced answers with features tlienfPortuguese language as an
alternative to the Standard English answers. Thleeedemarked linguistic production

of a Portuguese English.

5.2 — Analysis of the data collected from the Iviean

Although the interview consisted of sixteen quast] (see Annex 2), only the
data provided by questions no. 6. 7, 8, 9, 11 éhvill be considered. The interview
script included other questions for statistical pmses and with the intention of
collecting more data for further studies that maydeveloped on the same topics in the

future.

The interviewed group was composed of eleven stadainthe second year of

the Languages Literatures and Cultures degree &ours

Analysis of the data was presented through tragotsen and not with Tables or

charts, since it is a qualitative analysis.
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5.2.1 — Analysis of question no. 6

This question focused on confirming or discardifge tsubjects’ attitudes

towards whether the Portuguese language influetieefinglish they used:

Question no. 6 Do you think your native language influencesHnglish you use?

Five subjects answered No, while six answered Yke.reasons given by those
who said No were mostly concerning the ability lné Portuguese in learning English

and the difference of difficulty in learning Portigse and English:

No. Because | think it is easy for us to learn ksiglsince we are used to a very

“intense” grammar and the Portuguese accent is naiffecult. (Marilia)

No. It is easier for the Portuguese to speak Ehghecause our language is

more difficult to learn(Marta)

No. Because the Portuguese language doesn’t haveerg accentuated

pronunciation and sentence construction, therefar@goesn’t influence EnglisifLuis)

The main reason for those who answered Yes wasrtimeinciation:

Sometimes, yes, because it is very difficult taeaeha pronunciation that is

exactly like the native modé¢Raula)

Yes, especially concerning the acc¢hatiana)

Subjects who answered No referred to languagetyabitid language difficulty.
Some mentioned the capability of the Portuguedeaming English as the reason for
their native language not influencing the Engliebyt use. Others stated the fact that
since Portuguese is a more difficult language @rngit becomes easier to learn
English. Subjects stated their confidence in theglage abilities of the Portuguese
through the belief that the Portuguese languagease difficult to learn and that its

features are not very demarked so that they wonfldence the English spoken in
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Portugal. Subjects who expressed their belief thatPortuguese language influences
the English they use mentioned that this influeiscenostly related to pronunciation,
since it is difficult to produce an accent thaidientical to the native models.

The awareness of this influence in pronunciatiosh mot so much in written may
be related to the fact that the sounds may be peneeptible when it is not identical to
the native models of English.

5.2.2- Analysis of question no. 7

This question tried to understand whether the sitsdsaw the influence of the

Portuguese language in the English spoken in Palragypositive or negative:

Question no7 - Do you think that influence is positive or nega? Why?

Four subjects stated it was negative, two saiduld be both, four that it was
positive and one said he did not know.

Some of those who answered No gave the followiagaoes:
It is negative, because the interference of theuguese language doesn't let
me think quickly in English and if it wasn’t forathinterference, it would probably be

easier for me to learn EnglisfMelissa)

| think it is negative because these languages \ag/ different, and for

example, the sentence construction is very diffefidrerefore, it is negativgMara)

Some of the subjects who answered Yes stated libeviiog:

It is positive because both languages gain plenty the interchange of words.

None of them becomes poar@aniel)

It is not negative because languages are always$vienypand the influence of

other languages moves the English language forw@nds)
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Subjects who answered No, gave grammar and perfm@naeasons: they
believed that the grammar structures of both laggsawere too different for the
influence of the Portuguese to be positive andtti@Portuguese influence interfered in
the performance of the users of English, not Igtthem think in English, which would
make English learning easier. The reasons giversubjects who thought it was a
positive influence were mainly concerning the etiolu and the enrichment that both
languages gained with this interference. For thdma, influence that the Portuguese
language has on the English spoken in Portugalbsstipe, because it is a way of
evolving and moving the English language forwarde3e subjects’ point of view was
that these languages influencing on one anothgrais of the process of language
evolution. It is possible to conclude that the osssgiven to answer No were of a
linguistic nature, while the reasons given to anms¥Wes were of social and cultural

nature.

5.2.3 — Analysis of question no. 8

To the subjects who answered Yes to question nbe@pllowing was asked:

Question no. 8 When you speak English, do you notice thatemibe of the Portuguese

language?

Two subjects answered Yes and four said No. Sontleoske who answered Yes

said:

Yes, especially in terms of pronunciati¢iaula)

Yes, | do notice it in my accent and in the comsiton of sentencegTatiana)

Yes. More and more | tend to notice PortugueseyirEnglish, especially when

building sentence$Jo&o)

Subjects who answered No said:
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No, because it is instinctive, it is something tlsautomatic and | do not notice
it. (Melissa)

No. It's something that is naturgMara)

It is possible to conclude that all subjects wladest they notice the influence of
the Portuguese language justified their answerl m@asons concerning pronunciation
and syntax, and those who said they did not ndkieeinterference of the Portuguese
language said it was because it is a natural atmheatic process which they did not
realise it happened. It is possible that thosgestd who realised the presence of an
influence coming from the Portuguese language daugrbnunciation and syntax

reasons may have a wider linguistic awarenessttiwae who stated not noticing it.

5.2.4 — Analysis of question no. 9

This question had been asked in the questionnaice its inclusion in the
interview meant to develop the students’ opinidnsud the dichotomy mistake/feature:

Question no. 9 Do you see this influence as mistakes or asifeatof the English used

in Portugal?

Six students answered they saw the influence asakas and five said they

believed they were features. Some of the answers tlve following:

| think they are features, because they are a fip#giof the Portuguese people.
(Daniel)

After being included in the English spoken in Pgaluthey are featureglLuis)
They shouldn't be seen as features, because if wWerg seen like that in
Portugal, then, they had to be seen as featuredl imon-native countries of the English

language (Marilia)

They are mistakes, because the language shoulddmkecorrectly(Virginie)
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Subjects demonstrated more difficulty in justifyinteir answers to this
guestion. Many simply chose between features otakes, but when asked to justify,
showed lack of arguments. This may be due to tbetlfeat they were trying to answer
in agreement with what they thought was the riggweer or the answer they were
expected to give. Nonetheless, those who answeoegatésented arguments concerning
the difficulty that seeing the influence of the Rguese language would cause in terms
of structure and correctness towards the nativeelsodhese subjects gave particular
importance to maintaining English close to its vetmodels, which are the ones they
saw as the ones to be followed in the name of coress of the English language use.
Subjects who said Yes demonstrated they saw thefeaaisres and since they were a
specificity of the English spoken in Portugal, thehould not be considered mistakes.
One student said that when they are included irEthglish used Portugal, they are a
part of it, and therefore, he saw them as featufdss can be seen as an
acknowledgement of the fact that there are cersagiecificities that are part of the

English used in Portugal and some students recegimésn as such.

5.2.5 — Analysis of question no. 10

Question no.10 aimed at understanding studentgep&on on whether native
languages from other countries influence the Ehggoken in those territories:

Question no. 10 bo you think that the influence of native languagaesEnglish is a
worldwide phenomenon or that already happens inemthountries or is it a

phenomenon with little impact?

Eight students said Yes, one said No and one amswibat he did not know.

Some of the answers of those who said Yes werfoHosving:

| think so, yes. For example in France, because Fnench have many
difficulties in speaking English and they alwaysursb differently from the native
modelg(Paula)

| think it is a worldwide phenomenon, although hd@gree with it. (Melissa)
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Yes, like in Japan, because even though the Japamm# trouble speaking
English, their culture drives them to adapt themsglto new realities and they do this

concerning language as we{Daniel)

No, | don't think it is a worldwide phenomenon nigr it that recurrent.
(Virginie)

Most students indicated they believed that the ggs®f other native languages
influencing the English spoken in those territorges a non-native language already
happens in other countries. Some even gave exaraoplegpanding Circle countries,
such as France and Japan, which demonstrates hotawareness of this linguistic
phenomenon but also acceptance towards the paysiilthe existence of English

being influenced by other languages.

5.2.6- Analysis of question no. 11

This question focused on one of the main topicthefstudy and it intended to

determine students’ attitudes towards the emergehad?ortuguese English:

Question no. 11 How would you see the appearance of an Engjistken in Portugal
with influences from the Portuguese language, atiRprese English, that would be
used frequently by the speakers, as a non-nativen naf English? Positively or

negatively and why?

Eight students answered they would not agree whi émergence of a
Portuguese English, one said she did not thinkomld/ be possible for this variety to
appear, one subject stated he would agree with\waréty and another subject said she

did not know. Their answers were:

| think it would be negative because we would Hagithe English language.
(Mara)
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| don’t agree. Only if it had some kind of utiliynd it would make it easier to

learn English(Melissa)

| don’t agree, because we learn English, not toitisea Portuguese way, but to

make the least mistakes possilfizaniel)

| am not in favour of that, because English alredds so many divergences
around the world and this would be creating anotlre. | think we would be

complicating a language that is easy to legiviarta)

| don't agree because it would go against what \@eehbeen learning and that

would make English learning more difficullLuis)

| think it is possible for it to appear, since larages are living beings and are
always changing, and also because nowadays thera iendency to facilitate

everything, and such variety could make Englisinieq easier.(Jo&o)

It is interesting to realise that some contradidi@ppeared, when confronting
previous answers to the ones given to questiorihoOne student (Marta) had stated
previously she saw the influence of the Portuguasguage in the English used in
Portugal as positive, but now said that Portuguesglish would be complicating a
language that is easy. Also, the student (Dathel) stated he saw the influence of the
Portuguese language in the English used in Portagdéatures and not as mistakes,
because they were a specificity of the Portuguesgelp, stated he would not agree with
a Portuguese English, because English is supposkd tised in the most correct way
possible. The same divergence in opinions was predéy Luis which had stated that
after the features of the Portuguese are includetie English spoken in Portugal he
saw them as characteristics, now when confrontel thie possibility of a Portuguese
English variety, mentioned it would go against jwesly learned English and that it
would complicate the process of learning EnglishisTmay be seen as a difficulty in
accepting the influence as mistakes, but when oatéd with the possibility of having
these features gathered as a variety, the subb@ataled their belief in using English as

“correctly” as possible.
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It is possible to conclude as well, that the reasmme students gave to not agree
with Portuguese English — the complication of Estgliearning — was also the reason
given by the student who supported the emergensedtf variety. This may be related
to the difficulty each student has in learning Estglaccording to the native models.
Students that are successful in learning nativdiginghay feel averse to the appearance
of a new variety, while students with difficulties learning native model English may
feel that a Portuguese English would aid the pagslearning English. Another
conclusion is that, although most students saig tid not agree with Portuguese
English, they did not mention the impossibilitytbE emergence of such variety. Only
one student focused her answer on whether it wasille or not for Portuguese
English to appear, while the other students focusedhether they would agree or not

with such variety.

5.2.7- Analysis of question no. 13

This question aimed at identifying students’ atés towards their use of
English at a professional context. The purpose wadry to understand whether
students’ attitudes changed with a shift of thewmstances in which English would be

used:

Question no. 13 At a professional level, when needing to useliBimgs a working
tool, will you try to use English closer to a nativnodel (e.g. British English or
American English) or will you use English with cheteristics of the Portuguese

language? Why?

Six students said they would try to use Englisitlase as possible to a native
model, and five students stated they would use tven English, with characteristics of

the Portuguese language:

| would prefer being closer to one of the nativedels, because those are the

norms and our whole learning background is basethem (Marilia)

The native model, because | would be better conemicdd by those who were
listening to me(Virginie)
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I would choose the native model, because by spgaknglish as close as
possible to the native one, communication woulddsger.(Luis)

Today, | would use a native model, since there dspartnership between
English and the Portuguese language, but if suctetaappeared in the future, |
would use it(Melissa)

| would use my English, no matter who | would bea&mng with, as long as
he/she would understand n{gnés)

| will always try to facilitate communication, sblican use the features of my

language to make my work easier, then | will useni{Joao)

As it happened with the answers given in the previguestion, the same
justification was given to opposite answers: mastients who said they would choose
a native model justified their choice with the faation in communicating; students
who said they would use an English with charadiesdgrom their native language said
as well that it would be because what mattered thaisthey would be understood and

that communication would be easier.

At a professional context, most students stated tttea most important was to
communicate, and therefore, some stated they leelismjommunication would be
reached through a native model, and others thoagliinglish with Portuguese features

would make them be better understood.

Some contradictions also appeared here: a stulidgliséa) stated previously
that she would not agree with the emergence ofuBoese English in question no. 9,
but in this question she stated if such varietyrge@, she would use it. Another student
(Inés), provided the same contradiction: she shi&l did not agree with the idea of
Portuguese English, but now, confronted with a gssional setting, she stated she
would use “her” English, as long as others undesteer. These contradictory attitudes
may be related to the difficulty in accepting a nemriety of English with

characteristics of the Portuguese language, claistats which students may have
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been told, through most of their academic livesheonrong. Consequently, it may be
difficult for students to accept that features theg used to seeing as mistakes would be
part of a variety of English used in Portugal.
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Chapter 6 — Conclusions

6.1— Limitations of the study

The data collected for this dissertation werein@reat quantity and although it
involved several degree courses, it is a smalktifation of the use of English by
university students. Nonetheless, data clearlgtiate their ideas and use of the English
language. Data focus, in most cases, on the arelamfnities, although students from
other fields are included, such as Economics amiflé@ape Architecture.

Further investigation at a larger scale may leas\ven more interesting and
relevant findings. An interview with students fradifferent degree courses would also
be fundamental, since it would provide the confatioph between questionnaire and
interview data from students with other academickgeounds. Further studies could

also include phonological analysis of students| praduction.

6.2 — Analysis of research questions

This dissertation aimed at investigating whethesreé is a group of unique
features used by the Portuguese speakers of Englistortugal and exploring the
attitudes of groups of students of the Universitfvora concerning the emergence of
an English variety in Portugal with features of fRertuguese language. A group of
research questions was developed for this invegimgésee section 3.2) and all of them,

to a certain extent, proved useful.

6.2.1 — Research question no. 1

Research question no. Wlat are the attitudes of the Portuguese students
towards the English they uge@aimed to identify the students’ awareness ofrthei
competence level and their own identification wiEhglish as well as their attitudes
towards the influence the Portuguese language éseoEnglish used in Portugal. Data
for this research question were collected from Raot the questionnaire in questions

one to three (see Annex 1) and questions 6, 7d®anfi the interview (see Annex 2).
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In the questionnaire most students expressedatwgpted the English they used
but they would prefer to be closer to a native nhotlee same tendency towards native
models was shown when asked in terms of pronunaiaWhen questioned about their
attitudes towards the presence of features of trtuguese language in the English
used in Portugal, students revealed consistendytiviir previous answers, as the great
majority stated they saw them as mistakes thatldhmei corrected and not as features
(see sections 5.1.2.1, 5.1.2.2 and 5.1.2.3).

Surprisingly, these results are not in consonamite data obtained from the
interview in questions 6, 7, 8 and 9 (see secti@rl55.2.2, 5.2.3 and 5.2.4): almost the
same amount of students stated they thought thediven language influenced the
English they used as those who said they belidwedPbrtuguese did not influence their
English; the same number of students said it wpss#tive influence as the ones who

stated it was a negative influence.

Moreover, there were more students affirming ttelynot notice the influence
of the Portuguese language when they were usinglisBnghan those who
acknowledged it, and almost the same number oestsdstated they saw this influence

as features as those who saw them as mistakes.

It is possible to conclude that the results teeaesh question no. 1 obtained
through the questionnaire and the interview aretijmaontradictory: the tendency
students demonstrated towards the native modeteeimjuestionnaire as well as the
non-acceptance of the presence of Portuguese désatantradict the divergent answers

provided in the interview.

6.2.2 — Research question no. 2

Research question no. Wkat are the students’ attitudes towards the pdggib
of the emergence of a“Portuguese Englishtfled to identify students’ opinions and
identification with the possibility of the appeacanof a Portuguese English variety with
characteristics of the Portuguese language. It mlsmded to understand students’

opinions on the phenomenon of native languageséantling the English produced in
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territories where it is used as a second or foréagguage and tried to define students’

choices towards the use of English in a professicoretext.

This research question was answered through questio. 4 and no. 5 of the
questionnaire and questions no. 10, 11 and 13eointierview. Data collected from the
guestionnaire showed that the vast majority ofextisldid not consider the existence of
a Portuguese English possible and the same tendemasy shown towards their
identification with such variety. These results ag¢ coherent with the ones obtained
with the interview. Although most students saidytlokd not consider that possibility
nor did they agree with a variety like PortuguesgliEh, when confronted with the use
of English in a professional context, the numbestafients that said they would prefer
using English closer to a native model was sintibathe number of students who said
they would prefer using English with Portuguesduess. The awareness that students
demonstrated concerning the existence of an infleeooming from the native
languages of countries where English is a non-adtinguage may also be interpreted
as acceptance of this influence in English, whidfiexds from the opinions stated

previously concerning Portuguese English.

6.2.3 — Research question no. 3

Research question no. Bdes the daily use of students’ English coincidi wi
their attitudes towards the English they us&itused on trying to understand whether
students’ attitudes concerning their English wer@écordance with their practical use
of the language. Part Il of the questionnaire (seetion 5.1.3) provided data for this
research question. Students’ daily use of Englidhndt match their attitudes, since in
several occasions students opted for the statemaitls the Portuguese feature,

demonstrating a strong presence of the Portugaegedge in the English they use.

It is interesting to refer to some results relatedthe subjects from the
Languages, Literatures and Cultures degree cosmee the interviewed group was
solely composed of students enrolled in this cautseiously, their opinions stated in
the interview did not match the answers they predidn Parts Il and Il of the
questionnaire. In both the attitudinal and gramuonagstions of the questionnaire, they
demonstrated a great tendency towards StandardskBnglhich was not confirmed in
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the answers they provided in the interview, whereatpr openness and acceptance of

the features of the Portuguese language were shown.

6.2.4 — Final conclusions

It is possible to conclude that there is no cohegein the answers given by the
inquired students. Their attitudinal answers cafittatheir use of the language and the
results from the questionnaire and the interview also contradictory. The study
demonstrates that students’ opinions on this mateemnot clear and well-defined: what
they stated is not what they put into practice, owhindicates the need for further
studies on this topic and that the subject of atugoese English needs more
investigation and more debate. This dissertatiqgreets to have contributed to promote
further research on this subject, since analysisc@ming the English language in
Portugal is scarce. By contrast, the same doefhaygben in many other countries of

Europe and throughout the world. An example of thah Oxford’s English in Europe

(ed. Gorlach, 2004) where the influence of seventéaropean languages, such as
Croatian, Bulgarian, Finnish, Hungarian, among &then the English used by their

native speakers is studied. Unfortunately, thelgorese language is not included.

The status of English as a global language ismabée: it is used by millions of
people throughout the globe and the reason forlpgodearn English seems more and
more related to international communication. Thenefdenying the appearance of new
varieties is denying the role of English aingua franca It is time to accept that there
is not one English but many Englishes that belontp¢ world and not only to the Inner
Circle countries. The development of the Englishgleage has given rise to new
varieties and this should be seen as positiveesadaptation to new social and cultural
realities is intrinsic to the nature of languagesl éhose which do not evolve tend to

disappear.

The existence of a great number of studies comagithe influence of native-
languages on English as a contribution to the ftionaof new varieties of English,
such as Japanese English, China English, Swen@isbaporean English or Philippine
English, among many others, shows that it is woegearching this topic. Attitudes

towards these new varieties are changing, as tteepang perceived as “different, not
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necessarily deficient”. (Kachru, 1986:98) As Kachnentions, “the attitude towards
these varieties ought to be one of appreciation raotdthe attitude of denunciation”.
(1986:113)

It makes no sense to ignore this worldwide tengdacexplore and investigate
this linguistic phenomenon, since today the numiifenon-native English speakers
surpasses the number of native speakers. Thesevameties represent their users’
culture and identity. Therefore, it is essentiattbuch studies continue to be developed
in order to explore the limitless potential of tRaglish language. This dissertation

humbly expects to have contributed to that.
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Mestrado em Ciéncias da Linguagem e da Comunicac&oVariante de Linguistica Inglesa

Aplicada
Questionario
e
1. Nome: 2.Sexo: L] 1]
3. Idade: 4. Naturalelad

5. H& quantos anos estuda Inglés?

6. Qual o curso universitario, ano e disciplindragés que frequenta?

7. Qual o nivel de Inglés em que se encontra?

a1l a2l] Bi] BI]l J c2l] Nao sei/Ngo me lembl ]

Parte Il

1. Das afirmacfes abaixo apresentadas, escolhiamume a qual mais se identifica em relagéo

ao Inglés falado e escrito por si:

[ ]a. Identifico-me com o Inglés falado e escrito por mirasmo sabendo que néo é igual a
um modelo nativo

[Jb. Aceito-o mas gostava de me aproximar mais de unefaathtivo

[ ]c. Nao me identifico com o Inglés que falo e que asxrre

2. Relativamente a sua oralidade, quando faladngdé@sidera que:
[ ]a. N&o tenho prontncia
[ 1b. Tenho prondncia mas aceito-a

[lc. Tenho prondncia mas gostaria de me aproximar delmadal nativo do Inglés

3. O que pensa dos erros cometidos ao nivel egcdtal pelos falantes portugueses da Lingua
Inglesa?

[ ]a. N&o os considero como erros e sim como caractarsstio Inglés falado em Portugal

[ ]b. Considero-os como erros mas aceito-0s

[]c Considero-os como erros que devem ser corrigid@qee possamos atingir um Inglés

falado e escrito idéntico ou 0 mais proximo podsivedos falantes nativos do Inglés
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4. Considera possivel a existéncia, no futuro,rde variante do Inglés com caracteristicas

provenientes do Portugués (“Portuguese Englishd)ygu€?

5. Identificar-se-ia com um “Portuguese EnglishtPdeié?

Parte Il

Das opcOes apresentadas, qual/quais escolhe caorsotads?

1.
[] e) Inwhat concerns reading, | like science fictiomks
[]f) Concerning reading, | like science fiction books.
1 g) As duas estdo correctas.

[1 h) Outra opgéo:

2.
[1 d) John will deliver his assignment on Monday.
[] e) John will submit his assignment on Monday.
[1f) As duas estdo correctas.

[] g) Outra opcéo:

3.
[ a) English is a very easy subject.
[1b) English is a very easy discipline.
[1c) As duas estdo correctas.

[1d) Outra opcéo:

4,
[1a) If you don’t leave now, you will lose the bus.
[Ib) If you don’t leave now, you will miss the bus.
[1c) As duas estdo correctas.

[1d) Outra opcéo:

[] a) Kate intends to learn Japanese next year.
L] b) Kate pretends to learn Japanese next year.
[1c) As duas estdo correctas.

[1d) Outra opcéo:
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6.
|:|a)
[1b)
[lc)
[1d)

7.
[la)
[1b)
[Clc)
[1d)

8.
(la)
Cb)
[Clc)
[1d)

[1d)

He is a very good musician. Although, he never laypublic.
He is a very good musician. Nevertheless, he nglags in public.
As duas estdo correctas.

Outra opgao:

| have always dreamed with going to Australia.
| have always dreamed of going to Australia.
As duas estéo correctas.
Outra opgao:

Finding an excellent doctor is very difficult.
Finding an excellent doctor it is very difficult.
As duas estéo correctas.

Outra opgao:

| brought many things from London, such as bool&s@aintings.

| brought many things from London, as, for examplegks and paintings.
As duas estéo correctas.

Outra opgao:

Being a close family, he was always protected kyparents.
Since it was a close family, he was always protebtehis parents.
As duas estdo correctas.

Outra opgao:

She uses very much the Internet to buy books.
She uses the Internet very much to buy books.
As duas estdo correctas.

Outra opgao:

Carl doesn’'t understand why Anne is sad.
Carl doesn’'t understand why is Anne sad.
As duas estdo correctas.

Outra opgao:

Estaria disposto a ser contactado para participaranpequena entrevista de continuacdo do
questionario? Sil_| N{
Se responde8im,por favor indique o meio de contacto que preferir:

E-mail:

Ne° de telembével:

Obrigada pela sua colaboracao!
Maio de 2009
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Interview Script

Quais 0s vossos nomes e idades?

De onde s&o naturais?

Qual foi 0 vosso primeiro contacto com a Linguddag?

Quiais sao as principais fungdes que Lingua Ingleda desempenhar?
Como avaliam o vosso nivel de Inglés?

Consideram que a vossa lingua materna influenkiglés que falam?
Consideram que essa influéncia pode ser positiveegativa? Porqué?
Quando falam Inglés, apercebem-se dessa influéodrortugués?

© 0 N o g b~ W DhPRE

Véem essa influéncia como erros ou como caradtasgsto Inglés falado em

Portugal?

10.Consideram que a influéncia de linguas maternapailses nao-nativos da
Lingua Inglesa € um fendmeno a escala mundial uacpntece em varios
paises ou € um fendmeno ainda sem expressao?

11.Como veriam a hipétese do aparecimento de um Iriglédo em Portugal que
fosse influenciado pelo Portugués, um Portuguesgidhn que fosse utilizado
frequentemente pelos falantes, como norma ndoandtvInglés? Positiva ou
negativa e porqué?

12. Encaram esta influéncia das linguas maternas giésirfalado em paises nao-
nativos do Inglés como um atentado a “pureza” dpébou uma consequéncia
inevitavel da evolucao das linguas devido a glabeéo?

13.Na vossa vida profissional, ao precisarem da Linggkesa como ferramenta de
trabalho, irdo tentar utilizar um Inglés mais pn&i dos modelos nativos (ex.
British English ou American English) ou irdo utdiz ou Inglés com
caracteristicas da Lingua Portuguesa? Porqué?

14.Quando falam Inglés, em que area linguistica censid que cometem mais
erros devido a influéncia do Portugués? Déem exasnpl

15. Consideram que a vossa geracdo é mais ou menow abenfluéncia do

Portugués na Lingua Inglesa do que as geracdesoaste(ex. geracbes dos

pais, irmaos ou professores)? Porqué?
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